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COURSE STRUCTURE AND SCHE]VIE OF INSTRUCTION AND EXAMINATION

FIRST YEAR
SEMESTER-I

Course Code Course Name No. ofHours Marks Credits

T}

LS PrS Total Total Ext. Int.

l
reory :- sem -I
-'---.--f*-'---.1

100 T
*601

407 04
Learner
Studies

100 60 40 04
Learner T-2 PhilosoPhY of

F dlrcat lon

Pedagory of
Subiect

tandine Discipl ines and School ;ubjgct

T-3.l-English
T-3.2-Hindi
T-3.3-Sanskrit
T-3.4- Urdu
T-3.5-Physics
T-3.6-Chemistrl
T-3.7-Maths
T-3.8-Life Science
T-3.9- Science
T-3.l0-History
T-3-l l -Civics
T-3.12-GeographY
T-3. I 3-Economics
T-1 l4-Soc Scienc

-ol 60 40 I 04

0l
l eacher

Enrichment rorAL l 300 180 120 l3

''1q--Bl1sgssg-:-:9s -I
50 50

Teac P-2 :Reading &
R PflP.tino on TextLl!: l! 11ll':'::. .

Teacher
Enrichment

Teacher
Enrichment

'-.':i:--,::::-e--:- 

-*
P-3 Micro Teaching

P-4. I Book Review

50 )U 02

t00 30 UJ

P4:3 Particigi*ion in
Co-Curricular
Activitv

l5

P-4.4 Content Test 40

TOTAL 200 150 07

Grand Total 100 woking daYs 500 230 270 20

F;;lulE*n "t 
p-z u, extemal examiner appointed by university



COURSE STRUCTURE AND SCHEME OF INSTRUCTION AND EXAMINATION

FIRST YEAR

SEMESTER -II

Course Code Course Name No. of Hours Marks Credits

LS PrS Total Total Ext, Int.

:- sem -II
Learner
Studies

T-4 Soc iology of Education r00 60 40 04

T-5 Asesment for kamine

Learner
Studies

T-6 Futurology in Education .:lirrii ,! r00 60,;, 40 04

'l eacher
Enrichment

rorA!
_l-rrsls

P-5 An & Drama in

Education

300 180 t20 12

um :- sem -Il
50 50 02

.''1.,lf;i!Fi*i:r:,::
Enrichment

'l eacher
Enrichmert

teacher and Observing
minimum l0 lessons
inoedasosv -l

75 25

P-6.2 Observation of
School Activity

25

P-6,3 Observation of Macro 25

P-7. I Panicipation in co-
curricular Activity in
Collese

25 l0 02

P-7.2 Critical Analysis of an

Educational Film
l5

TOTff"' 150 50 100 l0
Crand Total 100 Working Days 4s0 230 220 22

Practical Exam of P-5 b.v external examiner appointed by universily

q



COURST: S-IRLC'I'URE AND SCHENIE OF TNSTRUCTION AND EXAMINATION
SECOND YEAR
SEMESTER- III

Learner Studies

Lea rner Studies

T-7 Teacher Education-l

l-x lntrod uctlon to
Research Methodol

T-9. I Comparative
Education

Practicum :- sem -III

Teacher

Enrichment

lesson with

Practical Exam of P-9 & P- I0(Lesson plan) by external examiner appointed by university
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COURSE STRUCTURI] AND SCHEME OF INSTRUCTION AND EXAMINATION

SECOND YEAR

SEMESTER- IV

(

iuuit. i:ua" C;;;;; N;.n" No. of Hou rs Marks Credits

LS Prs Total Total Ext. Int.

L""to"t I T-10 PsYchologY of
I

Studies I Learning &

rDeveloPrnent
'

Learner i T- I I Education studies
I

Studics I

100 60 40 04

100 60 40

LeAtrler

Studies

T-12 Advanc

Methodology

100 60 40 t4

Learner

Studies

T- l3 Teacher Education

tl

r00 60 40 04

Teacher i P-ll Academic Writting

llnrichntenl

Teacher , Pl2 Disserrarion
I

Xnri@ent I

50 50

Total 50 50 ^

Grand Total 100 working Days 450 240 210 z0
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COURSE STRUCTURE A}ID SCHEME OF INS]'RUCTION AND EXAMINATION

THIRD YEAR

SEMESTER- V

Course Name No. ofHours

Learner

, 
_, , .-:

, Sliidies:

Learner

Studies

Teacher

Enrichment

Elementary Education

P- I 0 Intemship Related to

Field Work for Research

Practicum :- sem -V

(8Weeks)

PruLtitul E.wtn r P- l I hr rttsnal exominer appotnted by university

n



COURSE STRUCTURE AIID SCHI'ME OF INSTRUCTION AND EXAMINATION

.I'[IIRD YEAR

SEMESTER. VI

Learner T- l6 Curriculum Studies
I

sl udres ': _ -_:._ 

- 
__:-;-

Learner T- 17 Historyand Economics

Studies of Education

Learner j T-18 Specialization Course -2

Studies | (any one

Learner
Studies

-19 ialization Course -3

Total

anv one

Teacher
Enrichmenl

,n

Pradical E am of P-12 by external examiner apPointed by university



COURSE STIJRCTI.JREAND SCHEME OF EXAMINATION OF
TWO YEAR B.ED. PROGRAMME

FINAI- MARKS AND CREDIT DIVISION OF SIX SEMESTERS

2t0 450

2r0

1300



1

L

+.

5.

6.

1.

Rules & Regulations

lhere shall be a university examlnation al the end of each semester as per details of lhe

scheme of examination.
candidates, who represenl their institute/university/state/nalion in recognized

sponsi gameslc u Iturali literarv u"tiu,ii..' will get.credit of 
"n:1d11::-fiot 

that period; this will

ilii"fu on production oi a certificate from the concemed organizing authority and on the

basis ofthe recommendations ofthe head oflhe institute'

itr.il"lt"- pass marks in each year or semester examinalion shall be 4070 for each theory

1'lrpur irttl prn.ii.u,rt aud 509o for inlernship in teaching separately'

A candidale who tails only In one subject in fi'st year or semester of the course will be

.irgiui. . i"t. the exarninaiion in that pan of the subjecr (theory paper/practicum) as the case

,na b", in which heishe t'ails along with the next semester'

A candidate rvho f'ails only in one 
'ub1tct 

in second year ofthe course will be allowed to

;il;;; ex-student in that part oi the sub.iect in which he/she fails at the subsequent

examination.
ii 

"r.. 
u .undiaut. fails in pre-inlemship/internship in teaching' heishe will have to undergo

rlrc Iull )ear ol lhc ctrttrse ol stud) as a regular sludenl in the subsequent year'

A candidate will be glven a maximum- of two chances to pass the examination in any

vear/semester of the course. ll he/she does not pass the examination even after two chances
'he/she 

will not be eligible for B.Ed' degree'

e;;;;.; i" *.i"t/o"rdinancevruleshJlulationVsvllabi and books may from time to time 
.be

iJ""Uy u-"norn"nt or remaking ani a candid4te shall' except in so far as rhe university

determines olherwise, comply with any change thefupPlies td;years he/she has not completed

al lhe time ofchange
o leaching SubJects means a subjecl offered by a candidate at his Bachelor's or Master's

l).'grcc 
-cranrination 

either as a comptrlsory subject .or as an optional subject. or a

rtrbsirlirrr :trbieet proviclcd rtor-itte tonAiOutt 
"'ii"d 

it for at least two years and took

runirersitr eratttination each )ear but shall not include such subject as were studied by

him only lbr a pan oi Bachelor's degree course

o Only such candidate shall be allowed to offer Social Studies for B Ed' Examination as

have taken their Bachelor's Oetree with an-Y two subjects of History' Political Science'

l)ublic.,\dnrirrisuatiott. Lconomics. Ceographl' Sociology' Psychology and Philosophy'

A person having Bachelor's degree in Agriculture will be allowed to offer Ceneral

S"i'.".. una BiJlogy for B.Ed. ixaminari-on, Ceneral Science may be allowed to be

oii"r"J uy u .-aioiie possessing a degree of B Ed' (Home Science) or passing the B'Sc'

Examination wirh (i) Chemrstry and (ii; any one subject of Life Sciences i'e' Biology or

Botany qeoolo.g.
e .unaiJG *il has offered Political Science or Public Adminis*ation at his

tlachclors' or Maslers' Degree examination shall be deemed eligible to offer Civics as a

teaching subjects in the B.Ed. Examination'

A. Evatuation of Examination

. .l 
he. Degree \\'ill be awarded to a student who completes a total of 60 Credits in a

rninimum of two years taking four courses per Semester'

. To pass the degree course' a student shall have to get minimum aggregale 400lo marks (E

;tnci lhor e on grldc point scale) in each cottrse and 50-o/o in pmcticum'

. Students who have failed semester-end exam may reappear for the semester-end

examination only twice,n,ub"qutnt period The student. will be finally declared as

failed if she\he does not pass in ali credits within a total period ofthree years After that

such students will have to seek fresh admission as per the admission rules prevailing at

that time.

ls



While marks will be given for all examinations, they will be converted into grades The

semester end grade sheets will have only grades and final grade sheets and transcripts

shall, have grade points aYerage and total percentage ofmarks (up to two decimal points)'

( hoicc llirsed Cf!'dil Slslctn (CBCS): The CBCS provides choice for students to selecl

f'rom the Drescribed courses

Paper/Subjects: Usually ref'erred to, as'course' a component ofaprogramme All counes

need not carry- the same weight. The courses should define learning objectives and

learning outcomes. A course may be designed to comprise leclures/ tutorialylaboratory

worlr/ ield world outreach activities/ project work/ vocational ttainin/viva/ seminarv

term papers/assignments/ presenlations/ self-study etc' or a combination ofsome ofthese'

Crcdir Based Senrester System (CBSS): Under the CBSS, the requirement for awarding a

degree or diploma or cenificate is prescribed in terms of nurnber of credits to be

cornpleted by lhe sludents.

Credit l'oint: ll is lhe prodtrcl ofgrade point and number ofcredits for a course'

Credit: A unit by which the course work is measured. It determines the-nuriber of hours

of instructions riquired per week' one credit is -eguili{goj to one hour ofteaching (lecture

or tutorial) or two hours ofpractical work/field wtirk per'week'

SCH EM E OF THEORY

Courses canying I00 marks,
r,l:'t:'

scHEME OF SCHOOL INTERNSHIP Pd6'dR$-NrME

School Internship 100 marks

160 marks

60-Extemal+40Internal

I ntemal

Extemal

Each 50 marks

Erlernal

l0 marks

20 ( l0+10) marks

20

TOTAL 200Mrrks

Final Teaching

SCHEM E OF PR{CTICUM

Viva Ioce

P-2, P-5, P-fl Extcrurl Exis, -.

Record J0marks

20marks

Psychology Practicum (50 marks)

!6cord FiL-'$: - '+
Two Tests / Experiments

ViYa Voce

SCHEME OF DISSERTATION

Ertertrsl (150 msrks) Internal(So marks)

Powerpoint prescntation

Dissertation

S0marks

50marks



B'EJ;M.Ed inleg-o.}eJ C otr rre .

F lr.st \ eaY

Semester-I
,:.:

M*{g*.a€csh}dies courAe coJe 3 r-t (lee'nerrsh-'}'"s)

esn+se+fase+-+ael - Childhood Adod€elisaand Growing up.
Mqrlar- Joo

course objectives: i;;t -.i3
The learners will be able :

r to acquire knowledge and understanding of stages of human

development and development and developmental tasks with special

reference to childhood and adolescence.

. to understand the theories and principles ofhuman dwelopment.

o to understand the physical, motor and physiological development at

childhood and adolescent stages.

o to understand the cognitive, social emotional and moral development

at childhood as well as at adolescent stage and the related theories.

o to understand the meaning of 'self in wider perspective and the related

ideologies.

. to understand the concept of personality determinants of personaliqz

and theories of personality and various methods of assessment of
personality.

o to understand the concept ofintegrated personality.

r to understand and decide their role as a teacher to help the students at

childhood and adolescent stages for the development of integrated

personality.



o

Unit-l :Foundation of Human Development @harteey and Western

APProach)

(i)ConceptofHumanGrowthandDevelopmentmeaningandprincip|es-

(ii) Difference between growth and development

(iii) Stages of DeveloPment

(iv) Stages of DeveloPment

(v) Dimensions of physical, Motor and Physiological Development

(vi) Idea of 'Lalyet Panchvarshani"'' (arddq qr+qqfFr ' I

Unit-2 :Cognitive Process and Development

(i) (a) Piaget's Theory

(b) VYogotskY's Theory

(ii) LanguageDeveloPment:

(a) PrelinguisticDeveloPment

(b) PhonologicalDeveloPment

(c) SemanticDeveloPment

/d \ (leqnrnqtioql he\,elonrnenf

Unit-3 : Socioemotional and Moral Development

(i) Social Development-socialization and Theory of Physiological

Development bY Erikson

(ii) Emotions-Temperament and Regulating Emotions

(iii) Moral Development-Concept, Theory of Kohlberg for Moral

Development. Values, Religion, Spirituality and their meaning in life'

Unit-4: Self-identity and Personality

(D Understanding of'Self-concept of'self in Bharteey ideology'

Erikson's idea of 'IdentitY'



-

r Components of Identity

(ii) Personality-Concept-Meaninganddefinitions

(iiD Determinants of Personality

(iv) Brief introduction of Type and Trait Theory of personality and Big

five factors.

lntegated Personalit,v

(v) Assessment of personalitv

Unit-S : Teacher Functions and Role

(i) Role of teacher in nurturing childhood learners with reference to their

development characteristics especially in desiping academic

activities

(ii) Role of teacher in nurtming and guidance to adolescent leamers with

reference to developmental characteristics especially in creating

suitable academic, social and emotional environment.



B.Ea. - M.Ea. inla6rafe.d Cacr*ra

Fixl- qeqY

semlsfer -J
' (ouYAa e-ode '. T- 1 f Lea'nev zs }-'rAie3-)

LoursQ- \-q-rrra - p|''|jo so p1 o{ E4lr-c-aJiotl '

lEEd:{iEMESf+R-l
i'-, Y

I'4orkt - Joa
Ext. - eo
Int ' -40

OB.TECTIVES:

.TohighlighttheideaollnlerrcIatednessofrhedisciptinesofeducationand

PhilosoPhY.

o l'o enable the students to understand the branches of Philosophy'

.Todevelopamongsiudentstheattitudeandcapacityofraisingftrndamenta|

questions concerning theory and practice of education'

oToenab|ethestudentstoana|yzethediscourseineducationinordertodiscover

the assertions, assumptions and kinds of meaning it might contain'

.ToequipStudentswithbasictermsandconceptsofthediscipIinewithaviewto

facilitate their understanding of the philosophical discourse relating to education

and intelligent participation in it'

. To familiarize students with some significant philosophical perspectives on

education and implications for education'

. To bring to the focus of students certain issues vital to education and the attempts

through various philosophies to resolve thenl'

oToacquaintstudentswiththephilosophicalthoughtsofsomeprominentIndian

. and Western educational thinkers'

oTohe|pstudentstoappreciatetheextenttowhichcontemporaryeducational

thought and practice are influenced by values cherished by the nation'

CONTENT

UNITI: PHILOSOPHY OF EDUCATION

(a)Meaning,Functions,scopeandRo|eofthePhilosophyofEducation.Relationshipbetween
education and PhilosoPhY

(b) Metaphysics, Axiology and Epistemology in Philosophy'

Page 07
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UNIT II: THEORY BUILDING

(a) Concept, Process' characteristics' types and imporlance of Dellnition

(b) Concept, types and characteristics of Proposition and Assumption

(c) Concept, Types and Structttre of inf'erence

(d) Process of TheorY building.

UNITIII: SCHOOLS OF INDIAN PHILOSOPHY .,d.\o'lnLfutnt*
Study of traditional Indian schools of Philosophy: Sankhya' Vedanta' Nyaya'^and Yoga with

Special Reference to their Basic Tenets and their Educational Implications for Aims, curriculum

and Methodology of Education.

Study of IdeaIism' Naturalism, Realism, Pragmatism, Existentialism, LogicaI Empiricism

Philosophies, with Special Reference to their Basic Tenets and Educational lmplications lor

Aims, Curriculum and Methodology of Education

UNIT V: EDUCATIONAL THOUGHTS OF PRO}IINENT PHILOSOPHERS

: lndian Philosophers: Tagore, Aurobindo and Krishnamurti'

Westem Philosophers: Rousseau, Russell and Dewey'

ACTIVITIES

. Book Reviews of original readings of Rabindranath Tagore / Sri Aurobindo/ John

Dewey/ J. Krishnamurthy/ Bertrand Russell/ and presentation of their malor

philosophical ideas through seminar. (Any One)

. Presentation on Fallacies of lnference.

o Reviews of two Doctoral Level Research Works of Standard

Page 08
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. Analysis of Education Polic-"- / Major policy Documents for their philosophical

underPinnings.

'A REFERENCES

Agrarval, S.K.: Shiksha ke Darshnic Evam Samaj Shastriya Siddant' Modern Publishers'

Meelut. 1981. Belford' T O: l;;;; ' I'hilosophy of Education' Nerv York: Holt Rinehart'

tq6q.

Aurobindo Society: 
'l eachrng oI /rrrrobindo' Aurobinclo Society' Pondicherrl l 952'

Brubacher, L-S.: Modern Philosophies of EducationMcGraw Hill Co- New York'1962'

Butler, L-D.: Four Philosophies' Harper' New York 
'1951'

Butler, J.D' Four Philosophies and their practice in Education and Religion'Third Edition '

NewYork, HarPer and Row co'' 1968'

Brubacher, J.S. Modern Philosophies of Educalion' New Delhi-Bombay Tata McGraw-Hill

Publishing Co. Pvt. Ltd ' 1950

Canker, W.: Hindu Personality of Education Tagore' Gandhi' A urbindo'M anohar Book

Service, New Delhi: I 976'

Cohen, Brenda: Educational Thought: An lntroduction London: MacMillan Co ' London'

1969.

Cohen. M.R. & Nagle, E': lntroduction to Logic and Scientific Method Delhi: Allied

Publishers, I984.

connor, D.J.: Introduction to philosophy of Education, London, Rutledge and Kegan Paul'

i"pi, f .n ., lntroduction to Logic London: Macmillan Co'' '1968'

Dutt. R.P.; India today and Tomorrow People Publishing House' Dellri' | 955'

Elmhrist, L.K.: Rabindra Nath Tagore' John Murrey' London'l96l

Gaind, D.N. and Sharma' R'P': Shiksha ke Siddhant' Universal Publishers' Agra'1964'

Gokhale, B.G.: lndian 1-hought Tlrrough the Ages, Asia Pub|ishing House. Bombay.l96l'

Page 09
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€€tU+SE-0'F+;:l.!rJrY
.FOR

B.Ed.-M.Ed. H*eerEefi integrated programme

Semester-I

Couybqc-0,1s:T 3':(ldy,p "4 @-+El6c. je.i)

underaf,qn&^6 &'scipxnc4 E!d.0\h. 
H::'6it.
rnt. -\o

;^, Objectives -

'r The teacher trainees will be able -

. To understand the development oflanguage.

. To realize the importance of philosophy of language'

o To master the different techniques and devices of the second language

structure, sounds and vocabulary.

o To distinguish between different approaches and methods of teaching

', English and their uses in classroom.

&r . To acquire the basic skills of language learning

o To plan and execute of different types of lessions in literature, grammar and

composition according to classroom situations'

a o To execute the principles of curriculum construction'

'a . To prepare and use appropriate tools of evaluation to measure the linguistic

abilities of the PuPils.
a r To realize hiVher responsibilities as language teacher and pursue towards

the aims of Professional growth.

. To guide the students to use the language correctly'

I 
. To feel enthusiastic about making use ofinnovative techniques.

:
'i



Unil I - Historical and philosophical investigation of language development

I . I Meaning and definition of language.

| .2 Process of language development

I .3 Theories of language development - Chemistry and vigatsky.

1.4 Philosopher's concern with language : Metaphysics and epistemology.

1.5 Importance of language in human life and society.

1.6 Language as discipline.

: 
1.7 History of English language teaching.

Unit II - Care elements in teaching learning of English

2.1 Aims and objectives of teaching and leaming English at secondary

level.

2.2 Importance of English as second language learning.

2.3 Place of English in the school curriculum.

2.4 Correlation of English with other subjects of curriculum-

2.5 Principles of curriculum construction in English subject.

Unit III - Approaches, methods and techniques of teaching English

3.1 Approaches of Teaching English - Structural and Communicative.

3.2 Methods of Teaching English - Grammaer cum Translation, Direct

and Bilingual.

3.3 Methods ofTeaching Basic Skills - Listening, Speaking, Reading and

Writing.

3.4 Technique of Teaching English -

. Pair work / Group work

: 
. Language / Communication games

,J



3.5SpecialMethodsofcontentteachinginEnglishTeachingofProse,

Poetry, Grammar and ComPosition.

3.6ModelsofTeaching-Conceptattaintment,synectics'Brainstorming'

Unit IV - lnnovation in English Teaching and Role of English Teacher

4.1 Collaborative teaching and leaming.

4.2 Activity oriented learning

4.3 Edutainment - Language Quiz, Puzzles' Riddles, Wele tools

4.4 Language Lab

4.5 Role of English teacher in English language teaching'

4.(, Qualities ard R-espcrrsil-'ilities of English teacher in Teaching English

Language

4.7 Audio-Visual Aids-Importance, Types, Production and Usage'

Unit V - Evaluation Procedure

5.1 Nature and Procedure of Evolution of auditory comprehension'

speaking, reading, writing and composition'

5.2 Diagnostic testing and remedial teaching'

5.3 Continuous and comprehensive evaluatiou'

5.4 Formative and summative assessment'

5.5 Tools for evaluation.

Activities for Internal Assessment

.Preparealisteningaudioespeciallymeantforcriticallistening.

. prepare task based activities to develop English speaking skills.

. Prepare literature to enhance and sharpen the reading skills'

. Prepare a critical analysis ofEnglish curriculum at secondary level.



^ 

. Preparereviewoftextbooks(StateBoardandCBSE)

References

r Alston, William P. (2012). Philosophy of Language. New Delhi : pHI

Leaming Private Limited-

r Brown, H.D. (1993). Principles of Language Learning and Teaching.

Englewood Cliffs, New Jersey : prentice Hall-

o Brown, H.D. (1994). Teaching by Principles : An Interactive Approach to

Language Pedagogy. Englwood cliffs, New Jersey : printice Hall.

. Jain, R.K. and Sharma, C.K. (201 l). Essentials of English. U.p., Agra :

Vinod Pustak Mandir.

o Krashen, Stephen D. (1987). Principles and Practice in Second Language

Acquisition. New York : Prentice Hall International.

. Mackay, W.F. (1967). Language teaching Analysis. Indiana. lndiana

University Press.

r Mukabl, Joseph C. (1998). Approaches to English Language Teaching. New

Delhi : Discovery Publishing House.

o Roblyer, M.D. and Edwards, J. (2000). Integrating Educational Technology

into Teaching (2nded). Upper Saddle River, NJ : Prentice Hall.

o Sharma, N.R. (2011). Teaching of English. U.P., Agra : R.S.A. International.

o Skehan, P. (1998). A Cognitive Approach to Language Leaming. Oxford :

Oxford University press.

. Singleton, D. (1999). Exploring the Second Language Mental Luxican.

Cambridge: CUP.

r Vigatsky, L.S. (1962). Thought and language. Cambridge. MA : MIT Press
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Objectives -
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B.Ed.-M.Ed. cDblrrys integrated programme
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OBJECTIVES:-

(a) Understand the importance and role of Urdu language in our country'

(b) Understand the aims of teachinB of Urdu at elementary and secondary level'

(c) Be familiar with various methods cf teaching Urdu

(d) Understand the concept of curriculum in teaching Urdu' qualities of good textbook and

co curricular activities in teaching Urdu

(e) Acquaint them with difterent teachinB skills assoclated with teaching of Urdu'

Syllabus

UNIT:-2 SKItLS OF URDU TEACHIN6'

UNlTis AUDiO VISUAL AlDS'

:lr
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OBJECTIVES

1-Understand the importance and role of Urdu language in our country.

2-Understand the aims of teaching of Urdu at elementary and secondary level-

. 3-Be familiar with various methods of teaching Urdu.

4-Understand the concept of curriculum in teaching Urdu,qualities of good

textbook and co-curricular activit:ies in teaching Urdu.

5-Acquaint them with different teaching skills associated with teaching of Urdu.

COURSE CONTENTS

UNIT-1: CURRICUIUM AIMS AND OBJECTtvES.

Meaning, importance and principals of preparing good Urdu,Curriculum at
secondary level.Principles and iationale of curriculum development.

Text book: Meaning and importance of Urdu textbook, qualities of a good textbook
in the subject of Urdu,Qualities of lantuage teacher.

Co-curricular activities: Meaning,importance of co-curricular activities for teaching
Urdu through:

1) Literary Club.

2) School Magazine.

3) Debates.

4l Quiz Programme.

5| Dramatics.

' 6) Mushiarah.

Unit-2:SKILLS OF URDU TEACHING

1. Development of the following linguistic skills:

a) Listening,

b) Speaking.

c) Reading.

d) Writing.

UNIT-3:READtNG AND WRtTtNG



. Salamat Ulla-Buniyadi Ustad Ke Liye,

. Salamat Ulla-Hum Kaise parhayen.

. Saleem Abdullah-Urdu Kaise parahayeen.

Concept, meaning and importance of reading.

Types of reading: silent/low,extensive and intensive.

UNIT-4:METHODS OF TEACHING URDU

a) Aims of teachinB prose,poetry,drama and composition at various levels.

b) Methods of teaching prose,poetry,composition and grammar.

Unit-5:AUDIO VISUAt AtDS

lmportance,tvoes.production and usape.

. TRADITIONAL AIDS:Black Board.Textbooks.

. VERBAL AIDS:Story telling,Example.

. AUDIO AIDS:Radio,Tape recorder.

. AUDIO-VlSUAL AIDS:Film and film strips,T.V.

ACTIVIry

l. O.rigin and development of Urdu tmla,Arrab and punctuation.

2. Defects in writing skills and their improvement, elaboration and summarization,
essay and letter writing.

3.Critical study of any one Urdu text book prescribed for classes(1"to8th).

4.Preparation of a lesson plan for teaching Urdu.

REFERENCES

. James Abidilbtidayee School main Taleen Ki Tariqey.

, Rafiqua Kareen-Urdu Zaban Ke Tarequ-e-Tadrees.

")
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Objectives -

The student will be able to :

. Develop an understanding of the nature and structure of physics and its

int er€z Ce..r,ith roci ety.

o Acquire a conceptual understanding of the process of teaming physics and

assessment of the leamers.

. Develop cometencies and skills to transact critically analyse and appraise the

curriculum.

r Develop the ability of constructing improvised apparatus and of repairing

maintaining scientifi c equipments.

. Apply appropriate evaluation techniques to assess the progress achievement

ofpupils.

o Develop the basic skills of demonstration experiments and of using different

teaching aid.

Unit-I

Nature of Physics

. The nature of physics; focus on the major tuming points.

r Science technology society interface and the role ofphysics.

:t.l



. A historical perspective. The development ofphysics as a discipline-

. Development of scientific temper. Public understanding of physics in the

context of developing country.

. Role of language its contribution towards expression articulation and the

understanding of physics.

. Contribution of Indian scientists in the field ofphvsics.

Unit-il Objectives of Teaching

. Aims of teaching physics at the upper primary and secondary level (and its

linkage with the primary level)

. Taxonomy of educational objectives, significance of rvriting behavioural

objectives.

. Objectives of teaching physics with special reference to the development of

curiosity critical thinking and process skills (experimenting, observing,

classifuing, inferring, hypothesizing, predicting etc.)

. Lnterface ofphysics with other subjects.

Unit-[I The Curriculum

r Principles ofplanning physics curriculum at school level.

o Process ofphysics curriculum construction.

o New trends in curriculum construction.

. Curriculum construction in physics by NCERT at secondary level.

Unit-IV Classroom process in physics

o Necessity of planning of instruction in teaching physics. Unit plan, lesson

plan.

3"s



. Visual and A.V. Aid. Educational Broad casts, Educational Television,

Charts, Pou'erpoint, Presentation, Modds, Static and Working,

TElecnnfrencins lorv casf teachinq aid. improvised apDavatus.

. Merhods and approaches of teaching physics - Lecture cum demonstration

method, Discovery method, problem solving method, project method,

discussion method, programmed instruction.

Unit-V Organization of Physics Laboratory

. Layout and design of the physics laboratory.

. Maintenance of apparafus.

. Malntenance ot laboratory records.

o Maintenance ariangement for the conduct of experiments.

Unit-VI Evaluation

r Nccd and importancc ofevalnation in physics teaching.

o Concept of continuous comprehensive and cumulative evaluation process.

r Formative and summative evaluation

o Using various tools and techniques for assessing cognitive affective and

psychomotor outcomes.

r Diagnostic test and remedial teaching.

Activities -

r Laboratory work management of laboratory activities and project work.

. Review of physics sumilelum.

. Development of self instructional material on any one topic of physics at

secondary level.



o Developing remedial or enrichment programme'

. Preparing Blue Print for teacher made achievement test'

References -

1. Arons, Teaching of PhYsics.

2. D. Sang. Teaching Secondary Physics, ASE (John Murray)

3. Gupta, S.K. Teaching of Physical Science'

4. Nair CPS Teaching Science in our school'

5.VidyaN&RajpootJ.S.Reshappingourschoolsscienceseducation.
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Int. - 20

Objectives -

The student will be able to :

o Develop a broad understanding

teaching of chemistry.

r Understand and adopt proper

chemistry.

. Appreciate the usefulness of various co-curricular activities for fostering

interest of pupils in Chemistry.

. Prepare and use different types of instructional material for teaching

chemistry.

. understand the difficulties faced in teaching and tearning chemistry and

suggest remedial measures.

UnirI

The Nature of Chemistry

. Meaning and nafure of chemistry.

r Scientific method, scientific literacy with suitable examples from chemistry.

. A historical perspective the development of chemistry as a discipline'

_?8
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.Sciencetechnologysocicty(STS)cducation;dealingwithcontroversial

issues in chemistry; issues related to industrializatron'

. Role of exoeriment in science with oarticular reference to chemistry

Unit - II

Aims and Objectives of teaching chemistry

. Aims and objectives of teaching chemistry at the senior secondary levei

linkages with the upper primary and secondary levels'

. objectives of teaching chemistry with special reference to the development

of inductive and deductive thinking, process skill' (experimenting'

u'us-r vilg, ciassfying, inilnng, hypothesrzing, predicting etc'.1

! Interface of chemistry with biology, physics and earth sciences'

. Forward linkages chemistry as a pure and applied science an exposure to

possible course options after school.

Unit-III

The Curriculum

o Concept and principles in curriculum.

rMajordevelopmentsandcurrenttrendsinchemistryeducation-an

international PersPective.

. critical review of chemistry curricula / programmes - Nuffield chemistry

programme.

r Orsanization of co-cunicular activities.

Unit-IV

.r Classroom Process

/1CL
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,\,oArepertoireofteachingleamingprocesseslecturecumdemonstration,

'" discussion, projects, problem solving, peer learning'

^ . Developing unit plans, lesson plans using combinations of various processes'

. Instructional aids, computer aided instructions in chemistry, multi media

'^ packages.

' Unit-V
A 

Organization of the Chemistry Laboratory

. Layout and design of the chemistry laboratory'

'A . Storage of apparatrrs and chemical.
n o Maintenance of laboratory records.

A unit-vl

Evaluation

. Meaning and significance of evaluation in chemistry continuous and

comPrehensive evaluation.

r Qualitative and quantitative techniques to assess the learners understanding

: 

of chemistrY.

Activity

. Criticals analysis of chemistry textbook'

. Students teachers observes chemistry lab and discuss the challenges a

teacher faces in developing a good chemistry lab'

e Constructing and administering achievement tests for chemistry'

r Preparation of two lesson plan by using two different methods'

rt6
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References
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Objectives:

Aftercompletionofthecourse,student-teacherwillbeableto-

l. Develop insight into the meaning, nature' scope and objective of

mathematics education.

2.Knowtheobjectivesofmathematics,abletoconstructtheobjective

before teaching in class room.

3. Appreciate the importance of mathematics laboratory in leaming in

ICI & teaching.

4. Develop competeueies in ICT & teaching leaming mathematics

through various measures.

5.Stimulatecuriosity,creativityandinventivenessinmathematics'

'17_



Unit-I: Nature and History of Mathematics

r History of mathematics in Indian context, Life Sketch of Indian

Mathematicians. Concept of Vedic mathematics-

. Culfure of mathematics class room . (Socio'mathematical norms,

communication and use of ianguage, Nature of tasks and choice of

examples)

r The nature of mathematical-prepositions, truth-values, compound

preposition, truth tables, open sentences, truth sets, Venn diagram,

logical valid conclusion & use of quantifiers.

Unit-II: Objectives of School Mathematics

o Need for establishment of general odectives of teaching mathematics.

Bloom's classification of educational objectives.

o Writing specific and general objectives and teaching points of various

content areas in mathematics like, algebra, geometry, trigonometry,

etc.

. Objectives of Mathematics education-Inducti';e-Deductive Approach,

Analytical Synthetic, Construction of Knowledge & Experimental Co-

relation.

Unit-III: Curriculum & Mathematics

r Modem trends in mathematics, principles & objectives of

mathematics curriculum.

. Mathematics Text Book: Characteristics of ideal Text book. Review

of text book of 9s & 10'h standard.

r Maths Lab: Importance, Activities & limitations.

'l:
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IInit-IV: ICT & Materials in teaching Mathematics

r Planning, Preparation & Presentation of Instructional materials'

o Use of ICT in Maths Teaching-Video clips' Power point Presentation'

tilms etc.

' Type of teaching leaming materials & use of TLM upto l0'n standard'

: 
. Micro teaching & Lesson plan of different methodology of Maths-

Unit-V: Assessment and Evaluation

. Meaning, concept & Constnrction of achievement tes! diagnostic test'

remedial test.

r Blue Print-meaning, Concept, need and construction'

r Construction of an ideal question paper-Steps & importance'

. Characteristics of an ideal teacher of mathematics'

Activities:

. Prepare a life sketch of any one mathematician'

" piepaie ? llst af G?.aral & $necific otriectives tf any one chaoter of

class 9th & 1Otn Standard.

r Review a text book of Mathematics of 9s & 1 0s standard'

. Prepare power point presentation on prepared lesson plan of

mathematics.

. Construct achievement, or diagnostic or remedial test'

!tf
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To student teacher will be able to

o understand the nature, scope and importance of biological sciences and get

acquainted with ancient as well as modem developments in the field of life

science.

r Understand the Aims, objectives of teaching life science and will be able to

state the objectives in behavioural terms.

r Acquaint with the resources for teaching life science and their effective

utilisation.

r Plan and execute various curricular and co-curricular activities related to

teaching of life science.

o Acquire the ability to and transact the biology curriculum through a wide

repertoire of teaching leaming approaches.

o organize and conduct laboratory work and to devise innovative experimenrs

and projects.

' Realize the importance of various tools of evaluation in life science.

Unit I - Nature and Significauce of Life Science

r Meaning of life science, Nature of life science as a discioline.

qJ



Importance and scope of life science.

A historical perspective of the evolution of life science'

Understanding contemporary issues in relation to life science (e g'

Environment, gender etc.) in a cievelopment context'

Correlation of life science with other subjects'

Duties and Rcsponsib ilit ies of Lifc Science teacher'

Unit - II Aims and objectives of teaching biology

o General aims of teaching biology at upper primary and secondary level'

. Need of aims and objectives of life science teaching'

o Taxonomy oi e<lucarionai objecrives coguiiive, aifeciive and psyclioriiotol'

domain.

Unit - III The Curriculum

o Meaning, importance and principles or designing a good curriculum for

biology.

. The basis of curriculum construction. Integrated approach to science (e.g'

the role of biology in teaching of integrated science' EVS Health Education

etc.)

. A critical analysis of the existing biology curriculum at primary and

secondary level.

Unit - IV Classroom Process

.Teachinglearningprocessessuchaslecturecumdemonstrationmethod

observation method, laboratory method, heuristic method, programme

learning, team teaching. concept attainment model. lnquirv Training Model-

,lc



o Necessity of Planning of instruction in lesson plan for teaching biology.

o Use of resources for teaching biology including teaching aid, improvisation

.^ and multimedia resources.

. Organization of Biology, activities, experiments and laboratory.

. Leaming beyond the class room science club science fairs, excursions,

herbarium, field trip, appreciation of community resources etc.

Unit - V Evaluation

o Difference in measurement assessment and evaluation characteristics of
good test.

. Diagnostic test and remedial teaching.

. Criterion reberenced test and norm referenced test.

A o Different types of items, Multiple Discrimsnation type items. Development

and standardization of achievement test in Biology standardization of
achievement test in Biology

Activities

r Sfudent teachers document observations related to local flora and fauna

including local uses and any stories the community may have about them.

e Practicing at least ten experiments to be demonstrated / conducted in

secondary classes.

. Using keys for identification of various plants and animais.

r Preparation of Herbarium.

r Development of self instructional material on any one topic of Biology.

: 
. Preparing Blue point for teacher made Achievement test.

,.t7
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r Understand science its nafure its process and epistemic criteria.

o Understand the aims and objectives of teaching science at various school

levels.

. Develop the ability to design, manage and assess appropriate teaching

learning experiences in the context of school science.

. To create an understanding of difficulties faced in teaching and learning of
science and suggest remedial measure-

. Prepare a sketch to present the contribution of Indian scientists in the

development of science.

. To design different types of tests to evaluate understanding of students in

science.

Unit - I

Nature ofScience and its knou,ledge.

o concept ofscience. Need and place ofgeneral science in school curriculum.

. Nature of Science.

qg
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Paradigmatic changes in scientific knowledge. Path breaking discoveries and

land mark development in science. Eminent world scientists and Emiment

Indian Scientists.

Ethics and Science - values associated with science current debates on the

ethics of scientifi c endeavouris globlisation and science.

Unit - II

Aims and Objectives of Science

. General aims of teaching of science at upper primary and secondary stages.

o Taxonomy of educational objectives organizing leaming experiences of

achieving specified leaming out comes.

. Development of scientific temper.

Unit - III

The Curriculum

. curriculum meaning, importance and principles of designing a good

curriculum for general science. Adapting the curriculum to local needs and

requirements and the availability oflocal resources.

. Exploring different ways of creating different leaming situations for

different content areas (e.g. lecture cum demonstration method, project

method, problem solving method, investigation, discovery method, team

teaching method and inquiry training rnodel).

Unit - IV

Classroom planning and management

o Concept importance and process ofplanning.
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. Planning for teaching (yearly plan, unit plan) planning a single lesson'

documenting objectives, developing rapport, absesing previous knowledge'

transaction of content, assessment ofreflecting on transactton'

o Deveioprng resource materlals ior teachlng sclence - Learner knowierige'

real objects, models, charts, local materials, case studies' journals' hand

outs, scrence, ma1azrne, hand books etc' science laboratory' science fair'

science exhibition excursion science museums, science clubs aquarium'

Unit - V Evaluation in Science

. Meaning and importance of evaluation in science'

: Conilnuous anC :oinprehens!'.rs 9v2h3t!44-

r Evaluation according to areas cognitive, affective' psychomoter'

. Use of tools and techniques of evaluation

- Achievement test

- Diagnosiic test

- Check list

- A remedial teaching

- On line evaluation

o Blue print

Activities -

l.studentteachersdevelopaninterviewscheduletointeractwithfamilyand

friends to get an understanding ofhow they view science and its relevance to

their lives; they analyse the data and present it in the form of a report along

with their own views.

2. Preparation of two lesson plans for different standard to teach the same unit'

(:l



3. Preparation of a detailed assessment report of learners continuous and

periodic assessment.

4. Critical analysis of existing science syllabus and text books'

5. Student teachers develop resource material related to local context.

6. Action research / research proj ect for solving problems in science teaching.

References -

l.Bhat.B.D.andSharmaS.R.MethodsofScienceTeaching-NewDelhi-

Kanishka Publishing House 1993.

2. Bhatnagar A.B. Bhatnagar S.S. (2005) Teaching of Science, Meerut R' Lali

Book Depot.

3. Gupta s.K. Teaching of Science Education New Delhi, vikas Publishers

1983.

4. Rawat D.S. Teaching of Science Vinod Pustak Mandir 1981-

5.R.C.(1985)ScienceTeachinginSchoolsNewDelhiSterlingPublishersPvt.

Ltd.

6. Sharma H.L. (1989) School

Publisher New Delhi.

Science Education in India, Common Wealth

8.

Vidya Naren&a (1999) Science Teaching in School for the 2lst Century

Deep and Deep Publishers New Delhi-

Science and Human Life (1933) Harper and Brothers Ayer Co' Reprint

(J.B.S. Haldon)

9. Teaching of Science, Malhotra Bros. Jammu

lO.How to torch Science, Vivek Publishers Ambalacity'

l l.Teaching of Science, Wilson Publication New Delhi'
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Objectives -

To enable the pupil teachers to :

l. Develop a critical understanding about the nature of civics and its interface

with society.

2. Understand the nature of civics curriculum and its pedagogical issues.

3. Analyse and evaluate civics syllabus.

Unit I -

Nature, Objectives and scope of civics.

Unit fI -

Content organization in civics.

Unit III -
Curriculum - Principles and practice.

Unit IV -

Methods and Techniques.

.) 4.
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Unit V -

a Lesson planning evaluation in civics'

a icach irrg ui Cirits
A Contact Hours (6 periods / week 50 min each)

a) Theory Marks - 80

_ 
b) Intemal Assessment - 20

a Objectives -

.^ To enable the PuPil teachers to :

oDevelopacriticalunderstandingaboutthenafureofcivicsanditsinterface
a', with society.

..rDeveloptheabilitytoorganizecurricularactivitiesandcommunity
'\resoulcesforpromotingcivicsleamingandbetterunderstandingofsociery.

o I Inderstand the nature of civics curriculum and its pedagogical issues'

.Appreciatetheneedforteachinglearningcivicsatthesecondaryschool

'' level'

o Understand and adopt proper nethods and techniqrtes of teaching various

toPics of civics'

'^ r Analyse and evaluate civics syllabus'

oBecomeareflectivepractitionercapableoftranslatingtheoretical

4-

perspectives into pedagoginal practices through processes of innovattve

actlon.

Unit - I
Nature, Objectives and scope ofcivics

3:l
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Weightage - 20% Marks - 16

r Nature scope and purpose of teaching civics at the Higher Secondary level.

r Aims and objectives of teaching civics and its place in the school

curriculum.

. Correlation of civics with other social sciences.

. Philosophical, Theoretical and psychological basis of civics'

Unit- il
Content Organization in civics

Weightage - 20%o Marks - 16

o Content stn-lcfure at secondary level.

. Content analysis of civics syllabus at middle and secondary level'

Unit - III
Curriculum : Principles and Practices

Weightage - 20%o Marks - 16

o General principles of curriculum framing principles of selection and

organization of content.

o Presentation of the subject matter of civics at secondary level.

r Importance and need of text book, review of one text book prescribed at

different stages.

Unit - fV

Methods and Techniques

: 

Weightage - 20% Marks - 16
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rMethods-Lecturermethod'storytellingmethod'problem'solvingmethod'

discussion method, project methoct' community survey' excursion' value

inculcation'

. Technrques - Questionrng l)rlll L-rLainailzattotr'

oTeachingAids-BlackBoard'Story'Example'Realobjects'Models'

Pictures, Radio, Tape Recorder' Film and Film strips T'V'

. The Civic Teacher - Knowledge outlook' Personality'

Unit - V

Lesson Planning Evaluation in Civics

\\re1*11tut" - tnto \tfarks - I5

rLessonPlanning-l'ulfillingtherequirementsofdifferentmethods'stepsfor

preparing lesson plans ALM based lesson plans microteaching based plans'

oEvaluation.Importanceandpurposeofevaluation,selectingapplopriate

evaluation procedure : Oral and Written tests' Evaluation Techniques'

continuous evaluation and feedback'

o Setting question paper : Blue print

Internal Assessment :

a) Attendance - 05 marks

b) Review of one civics school text - Book - 05 marks'

c) Preparation and administration of achievement test - 05 rnarks

d) One test - 05 marks

/,
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Book Recommended -

l. Agrawal, (1993), Teaching of political science - A practical approach, Vikas

Publishing house, New Delhi.

2. Asirvatham, - Political Theory, Upper Indian Publishing House Ltd',

Lucknow.

3. Arora & Awasthy (2003), Political theory, Haranand Publication Pvt. Ltd.

New Delhi.

Balkrishna, Principles of civics, Kitab Mahal, Allahabad.

Bining, A.C. & Bining, D.H. (1952), Teaching of Political Science in

Secondary Schools, Tata McGraw Hill Publishing Co. Ltd'' Bombay'

Kochhar, S.K. (1935), Methods and Techniques for Teaching, Sterling

Publishers Pvt. Ltd., New Delhi.

7. Verma, L.S. (1988), Research Methodology in Political Science, Rajasthan

Growth Academy, Jaipur

A

5.

6.
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Unit - I

Unit - 2

Unit - 3

Unit - 4

Unit - 5

@
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Firut ute-o/

Nature, Scope, Aims and Objectives of Teaching Geography

Context Analysis and core

Values Methods / Techniques of Teaching Geography.

Planning in teaching of Geography.

Importance and need ofteaching aids for Geography.

Marks-100

aoutre (edq]fTlfircrlr"p 
"81+r,'bje.r) 
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Co,rrte-llor,.-(_ : un irerr+q,ral? A|;$J,-ri" .? C*#.rirlObjectives u

e To understand the techniques of teaching Geography.

. To develop the skills of using various methods of teaching Geography.

r To evaluate Geography textbooks ofhigher secondary level.

. To develop skills ofusing instructional materials.

r To develop teaching skills in teaching of Geograply

r_i



Teaching of Economics

Objectives

1. To understand the techniques of teaching Geography'

/. l o oevelop the sxttts oi using vat ious rrrgtirods ,i. iLa"i,i,,-* Ce;5, apl;i.

3. To evaluate Geography Textbooks of Higher Secondary level'

4. To develop skills of using instructional materials'

: 
5. To develop teaching skiils in teaching ofGeography'

Nature, Scope, Aims and Objectives of Teaching Geography

o Nature and Scope ofGeography subject

q 1-,'rr-r ^ent e nf (leoorrnhr
'. -_ -"i,,-

o Objectives of teaching Geography

. Place of Geography in school curriculum.

: 
o Correlation within the subject and with other subjects'

Context Analysis and Core Values

. Need and Importance of context analysis

. Analysis of Ceography curriculum (Std. 6th to 12th)

. Characteristics of good Geography textbook, core values'

. National Integrity

. Equality of gender

. Observance of small family norms

Methods / Techniques of Teaching Economics

L General Principal and Maxim of Teaching Geography.

2. Methods and Techniques of teaching Geography.

6g



3. Lecture Methods.

4. Discussion Methods.

5. Problem solving Methods.

6. Active Learning Method.

7. Inductive and Deductive Techniques

8. Simulation technique

9. Project methods

10. Seminar methods.

4. Planning in Teaching ofGeography

Needs and lmportance

Lesson Plan : Steps, exponents oflesson Plan

5. Importance and Need of Teaching Aids for Geography

. Teaching aids for Geography

. Traditional Aids : Black Board, Textbooks

. Verbal Aids - Story Telling, example.

r Visual Aids : Real Objects, Models, Pictures.

o Audio Aids : Radio, Tape Recorder

o Audio-Visual Aids : Film and Film Strips, T.V., excursion and field works.

Activity / Assignments :

o Critical study of any one Economics Book Prescribed for classes IX and XI,

XU

r Preparation of Teaching aids

{r
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Objectives -

o To understand the techniques of teaching Economics'

rTodeveloptheskillsofusingvariousmethodsofteachingeconomy.

o To evaluate economics textbooks ofhigher secondary level'

r To develop teaching skills in teaching of economics'

:rTodevelopskillsofusinginstructionalmaterials.

Unit - I

Nature, Scope, Aims and Objectives of Teaching Economics

i unit- 2

Context AnalYsis and core

Unit - 3

ValuesMethods/TechniquesofTeachingEconomics.Planninginteaching

of Economics Importance and need of teaching aids for economics'

Teaching of Economtcs

OU.lectives

1. To understand the techniques ofteaching economics'

2-TodeveloptheskillsofusingvariousmethodsofteachingEconomics'

3.ToevaluateEconomicsTextbooksofHigherSecondarylevel.
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4. To develop skills ofusing instructional materials.

5. To develop teaching skills in teaching of Economics.

Nature, Scope, Aims and Objectives of Teaching Economics

r Nature and Scope of Economics subject

e Concepts of Economics

. Objectives of teaching Economics

. Place of Economics in school curriculum.

o Correlation within the zubject and with other subjects.

Context Analvsis and Core Values

. Need and Importance of context analysis

. Analysis of Economics curriculum (Std. 6th to l2th)

. Characteristics ofgood Economics textbook, core values.

. National Integrity

. Equalityofgender

^ 
t Observance of small family norms

Methods / Techniques of Teaching Economics

I . General Principal and Maxim of Teaching Economics'

2. Methods and Techniques of teaching Economics.

3. Lecture Methods.

4. Discussion Methods.

^ 5. Problem solving Methods-

^ 6. Active Learning Method.

^ 7. Inductive and Deductive Techniques

xai
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8. Simulationtechnique

9. Project methods

10. Seminar methods.

4. Planning in Teaching of Economics

Nccds and Importuncc

Lesson Plan : Steps, exponents of Lesson Plan

5. Importance and Necd of Teaching Aids for Economics

. Teaching aids for Economics

= Traditional Aids : Black Board, Textbooks

. Verbal Aids - Story Telling, example-

o Visual Aids : Real Objects, Models, Pictures.

o Audio Aids : Radio, Tape Recorder

: 
r Audio-Visual Aids : Film and Film Strips, T.V., excursion and field works'

Activity / Assignments :

r Critical study of any one Economics Book Prescribed for classes IX and XI,

XII

o Preparation of Teaching aids

' qrf,fr.F erq{r 3TM di t sd{ a|6{ d e'qrfud {fldf 6T fr-floT {q
n \ \ 
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Objectives -

1. Understand the need for leaming history. Geography civics and economics

- either as separate disciplines or as an integrated discipline.

2. Develop understanding of the nature, structure and scope of social sciences.

3. Develop the teaching skill needed for teaching of social science-

4. Acquire competency to prepare lesson plan for teaching social science.

Unit - I
Social Science as an Area of Study.

Unit - II
Content organization in social science.

Unit - III

^ 
Curriculum, Co-curricular Activities and text-book.

Unit - IV

Methods and Techniques

eqnFE€iFryIU?,Y
GM

B.Ed.-M.Ed. @r integrated programme
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Semester - I.
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Unit - V

Microteaching, Lesson planning & Evaluation.
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Objectives -

To enable the student teachers to :

. Understand the need for leaming history' geography' civics and economics

either as separate discipiines or as an lntegrated dlscrplrne'

o l)evelop unclerstanding of the nature' structur€ aud scope of social scienccs'

I scir-ucc'r Develop knowledge about the basic prineiplcs goveinlrg socra

A

' Develop the teaching skill needed for teaching of social science'

o Acquire competency to prepare lesson plan for reaching social science'

.Equipthestudenttraineeswiththeskillsforteachinggiftedandunder

average students'
icial scienccso l(now the metho<is anci approacnes ior orgal-r tzlig si

curriculum'

' Critically examine the social sciences syllabus and develop skills to

: periodically modifu and update the text-books'

Course Contents

Unit - I : Social as an Area ofStudY
Weighted:20%

Marks : 16

. Meaning, scope and importance ofsocial science in secondary schools'

o Concept ofsocial science and social studies'

o Philosophical' Theoretical and Psychological Basis ofSocial Science'

rlntegrationofDifferentSubjectsofsocialSciences.HistoryCivics'

Economics, Geography and Sociology'

o Obiectives and values ofteaching social science in secondary schools'



p

. Behavioural objectives : Meaning and importance of behavioural objectives,

steps for preparing behavioural objectives for teaching of social science.

Unit - il : Content organization in social science

Weighted :20%

Marks : 16

o Content analysis ofclass VI to X So. Science Books.

. Content structure - different views.

Unit - III : Co-curricular Activities and Text books.

. Curriculum : Meaning importance

curriculum for social science.

o Co-curricular activities : Meaning, importance of co-curricular activities,

role and organization of the following in teaching of social science'

. Text-Books: Meaning and importance of Text-Books in teaching of Social -

Science. Role of library and reference books in teaching of social science.

Unit - W : Methods and Techniques.

weighted:20%

Marks : 16

r Methods-Lecture method Lecture cum discussion method discusion method,

problem solving method, project method, source method, field methoci,

value inculcation method.

. Techniques - skills of questioning, Dramatisation, role playing story telling.

weighted :20%

Marks: 16

and principles of designing a good

*/Q
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. Aids-Audio-Visual

PreParation of Low

Unit - V : Microteaching, Lesson planning and Xvaluanon'

Weighted:20%

Marks: 16

o Microteaching - concept, components and preparation of any microteaching

lesson plans for developing the skills'

o Lesson Planning - Meaning and importance of lesson

preparing lesson plans for teaching social science using

aids and Electronic media in teaching social science'

Cost Teaching Aids'

plan, stePs for

i ivaii;aiion - i'leariing ;reed al'c cbje::1"'':s :i :-''aluatlc:t ir'

formative and summative evaluation' evaluation techniques'

one assignment

included in the

sociai scierce

on any one of the

concemed Paper to

Internal Assessment :

a) Attendance - 05 marks

b) Two Tests - l0 marks

c) One Assignment - 05 marks

Every student will be required to write

following topics or any other related topic not

be prePared within ten Pages :

(i) Factors affecting Indian Society

(ii) History of freedom movement'

(iii) Major issues facing Indian economy today'



References :

l. Agrawal, J.C. Teaching of Social Studies, New Delhi : Vikas Publishing

House.

2. Bhattacharya, S., and Darji, D.R. (1966) Teaching of Social Studies in

Indian Schools, Baroda : Acharya Book Depot.

3. George, A.M. and Madan, A. Teaching Social Science in School. NCERT's

new text book initiative. New Delhi : Sage Publications India Pvt. Ltd.

4- Greene, H.A., Joygessen, A.N., and Garberi, J.R. (1959). Measurement and

Evaluation in the secondary school. New York : Mongmams, Green and Co.

5. Bining A.C. and Bining, D.H. (1952) : Teaching the social studies in

secondary school, McGraw Hill Book Company New York.

6. Dhamija, Neelam (1993) : Multimedia Approaches in Teaching Social

Studies, Harmen Publishing House, New Delhi.

7. NCERT (1988):Guidelines and syllabi for secondary stage (class IX, X),

NCERT, New Delhi.

8. Ruhela, S.P. & Khan, R.S. : Samajik Vigyan Shikshan, Lata Open

University, BE-5.

9. Clark, L.H. Stare, I.S. (1982) : Secondary School Teaching Methods,

University Tutorial Press, London.
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OBJECTIVES

To enable the students to understand the sociological perspective in education'

To equip students with the basic terms and conceprs of the subject of sociology of

education.

To make students aware about the relationship of society' economv' polity/politics'

religion and culture and education.

To help students appreciate the role of agencies like family' comtnunity' politics and

economy in education/schools in lndia'

. To make sensitive the students about the ramifications oi the consiitutional ideal of

protective discrimination and social justice for education'

.Toenablethestudentstounderstandtheirnpactofedtrcationorrsocialchangeand

mobilitY.

CONTENT:

UNIT I: INTRODUCTION

. Definition and scope of Sociology of Education

o lnterrelationsh ip between sociology and education

. Conceptualizing Education: Society' Culture' Socialization and Education

. Education as a Social Instilulion; irs Historical Evolution and Contemporary Forms'

UNIT II: SOCIOLOGICAL PERSPECTIVES IN EDUCATION

?age 026
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Meaning, Nalure, Scope and Approaches ro Sociology as rvell as its Relationship with

Education

Theoretica|perspectivesoneducationasasocialsvslem:Strrtctura|-FunctitrnalSchocrl,

Conflict School, Symbolic lnteractionisnt (special reference ro Emile Durkhiem' John 
, -rn qf uJ ebl en-

Dewey, K. Mannheim, Karl Marx and 1" Parsons)

Status and Development ofsociology ofEclucation in the West and in India'

Researches in Sociology ofedtrcation in India'

UNIT III: AGENCIES OF EDUCATION IN INDIA

. Education and the Family, Education and the Community, Concept of the Community

Schools:

. Politics and Education; Economy and Education'

UNIT lV: EDUCATION AND SOCIAL PROCESSES

. Education and Social Stratification

. Modemization and Social Processes

o Education and Social Change

o Education and Social MobilitY

UNIT V: PROTECTM DISCRIIVIINATION AND EDUCATION

constitutional ldeals- Social equity and equalitl of educational opportunities

AddressingeducationdeprivationofsC/ST/OBC/women/Rura|Population.

ACTIVITIES:
o Review ofany original work ofa sociologist

. Survey ofeducational status in a particular comtnunity or village

o ldentifying trends in research in sociology ofeducation

REFERENCES

Anderson,W.A.andParker,F.B.:Society-ltsOrganisationandOperationNewDelhi:
Affiliated East West Press (Pvt. Ltd.0. 1966.
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llell Roben R- (Ecl.): The Sociology ol'Educarion: A Source Book Dosse;' Press' Haramood'

lllinois, 1962.

Bernbanum. (lerald: Knorvledge ancl ldeology in Sociology ofEducation London: illcMillan

Press. 1977.

Blackledge, David and Hunl- Barr;: Sociological lnterprelations cf Education London:

Croom Helm, 1985.

Brown. F.J.: Educational Sociologr" Neu York: Prentice Hall Inc ' 1961'

Bruner, J-S.: The Process ot'Eclucalic'n t)elhi:Atmaram and Sons' 1964'

Cook, L.A. and Cool, E.E.A.: sociological Approach to E'ducarion' New York: McGraw Hill'

1960.

Gore, Desai and Chitnis (Eds.): Papers in the Sociology of Education in India' New Delhi:

NCERT. I967.

Mannheim, K. and Steward, W'A'C': An lntroduction to Sociology of Education' London:

Routledge and Kegam Paul, 1962'

Ottaway, K.C.: Education and Society London: Rorrtledge and Kegam Paul' 1955'

Parsons, T.: The Social System' New York: Free Press' l95l'

Ruhela, S.P. (Ed.): Social Developmenl ofEducabiliry in India Delhi: Jain Brothers' 1969'

R.G. Burgess: Sociology, Education and Schools: An Introduction to the Sociology of

Education. London B.T. Bastford Ltd', 1986'

Strukla, S. and Kumai, I(. (Eils ): Soc;alogicat Pcrspectives in Education: A ReaCer' Delhi.

Chanakya Publications' 1985

Singh Yogendra: Social Stratification and Change in lndia' New
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Sinha, P.K.:

Publications.

Computer
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COURSE 4: CRITICAI- ING OF LITERATURE

Each M.Ed. sludent is reqLlired

selection ofa d issertation topic

in her area 01'research interest

,rnd"rw(" dissenation lvork as pan of her course*are' 
'l'he

published in professional j book of readings, policy documents, project reports ano so

(ly preceded by a critical reading of literature available

form of theses. dissertation abstracts, research artlcles

on.

As a part of this cotfi. each M Ed student will write abstracts "l 
**::'-,T::^:"^:::jl

;;;t;rl;*;*t ot/uansnearesearch papers/ policy documents pertaining to the :h:t"":::'
;;;;tat#;ise will be undertaken under the close guidance and supervision of the

;;r;;;/"';; ,; the candidate' lt is supposed to hetp students in identirving

knowledy'gaps and, formulation of the research problem'

I marks be awarded by the research guide of the the basis of the

- r/\. EJ

Fr'Tlt- Yeaf

COr rRSP6: IISY{"I*(JfJ{JtitC-lrrrLKsir-EErt-E -s
eo uraq c6dei T-5 C L€glne-r s+<r diat)

OBJECTMS Qouraq Naw\q '. Asscsloen| *.r felrnr T
. To acquaint students about various concerns and methods ofpsychology'

o To develop insight into various theories of learning

. To acquaint students with the theories of personality'

. To familiarize students with adjustment and mental health'

. To develop an understanding o'ftheories ofpersonality and its Assessment'

ule-J+aift&ined bY the s€hel
Inlegroted c6ura e-

candidates on

B.EA.
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CONTENT

UNIT I: PSYCHOLOGICAL ORIENTATION TO EDUCATION

. Concerns of Educalion Psychology-

. 'fhe merhods used in educational psychology'

UNIl. II: HUMAN DEVELOPMENT AND ITS THEORIES

oConceptandaspectsol-Humandevelopment,Imp|icationsforteachinglearningprocess,

. Stages of Human develoPment'

o Development task theorY

o Cognitive development theory

. Moral development theory

. Language development theories- Behaviouristic' Nativist and Interactionist

UNIT III: THEORETICAL APPROACHES TO LEARNING

o Bandura's Social Learning. Cognitive and Social cognitive Theories'

o Constructivist Theories ofBruner and Vygotsky

. Experiential learning of Kolb

.lnformatiorrprocessingofNor.rnan.F|uIl'sreintbrcernenttheory,loimatl.stheor.loi

learning and Levin's field theorY'

UNIT IV: PERSONALITY THEORIES

. Concept, nature, dynamics and structure ofpersonality'

. Theories of personality- Psychoanalytical (Classical and Neo-Freudian)' Humanistic

(Roger and Maslow), Biological and Genetic (Eysenck)' Trait Theory (Allport)' Big Five

Factor Theory. Personality Traits by Carl Jung' Type Theories: Calen Kretchmer'

Sheldon, Spranger'l'rait Theories' Atlport, Cattell' Eysenck and Educational lmplications

of these Theories.

Page 0L9
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. Assessment of personality- Diff'erent methods of assessmenl' clilflculties in assessment

Trait approach, Holisric approach and projecrive techniques- Rorschach tnkblot Test'

Thematic Apperception Test (TAT)' Picture Completion Tests' Diff-erent standardized

tests and inventories

UNIT V: MENTAL HEALTH AND IIYGIENE

. Concept of Adjustment and Mental Health' characterlsttcs

school and classroom practices for enhancing adjustment

students.

o Mechanisms of adjustment, its positive and negative

problems among students'

. Frustration, Conflict, and anxiety- meaning and management'

ACTIVITIES

The Students would perform Experiments and Tests Related to:

l. Adjustment

2. Transfer of Learning

3. PersonalitY

.1. Creatir it1

5. CognitiveDeveloPment

REFERENCES

Allport, G.W.: Personality' New York: Holf' Rinehart and Winston' 1937'

Arkoff, Abe: Adjustment and Mental Health New York: McGraw Hill book Company' 1968'

Asubel, D.P : Educational Psycholgy' A Cognitive View' New York: Holt' Rinehart and

Winston, 1968.

Boring, E. G.: A History of Experimental Psychology' Bombay: The Times of lndia

Press,l969.

of a mcnta)lY healthy Person'

and mental health among the

effects, tYPes of adjustment
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Brown, C.W. and Ghiselli, L- ll': Scientillc Method in Psychology N Y: McGraw Holt Co'

lnc,l 95 I .

caue , R.B.: Description and Measuremenr of pesonaritl'. yonkers: word Book Company'

1946.

Chauhan, S-S.: Advanced L'ducarional Psychology Nerv Delhi: Vikas Publishing Flouse Pvt'

Lrd., 1998.

Dandpani, S.: A Textbook of Advanced Educational Psychology New Delhi: Anmol Pvt'

Ltd..2000.

Dash, M.: Educational Psychologv' New Delhi' l??l . 
t't:"nt' Charles' E et al': Learntng

and Memory. Chicago: nuna V"il"tty College Publishin g Company ' 1977

Frestner, C. B. & Skinner, B F': Schedules of Reinforcement' New York: Appleton Century-

Crotu,1957.

Game, R.M.: The conditions of Leaning' New York : Holt Rinehart and Winston' 1965'

Guilford, J. p. and Hoepfner, R: The Analysis of Inrelrigence. Nerv Delhi: McGraw Hill

Book Co ,l97l .

Guirford, J. p.: The Nature of Human rnre[igence. New york: McGrarv hill Book co.l931

Guthrie, E. R': The Psychology of Learning' New York: Harper' 1935'

Hilgard E. R. and Marquis' D G': Conditioning and Learning' New York: Appleton

CenturY,l940'

Hilgard, E. R., Atkinson' R' C' and Atkinson' R' L : lntroduction to Psychology (5th Ed )'

Ne"lu York: Harcourt Brace 'lovanovich' Inc l 97 I '

Hilgard, Emest ' and Bowe' Gadon' H : Theories of Learning New Delhi: Prentice Hall of

lndia Pvt- Ltd.,l977 '

Hurlock, E. B.: Adolescent Development' New York: Mccraw Hill Book Co'1959'

Kundu, C.L. and Tutoo, D'N : Educational Psychology Nerv Delhi: Sterling Publishers Pvt'

Lrd..2000.

Lewin, K.,: Dynamic Theory of Personality New York: McGrarv Hill'1936-
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Oberoi, S.C.: Educarional Vocatigral- guidance and Counseli
..,-.'

Meerut: Loyal Book DePot, J.

Sharma, R.A.: F of Guidance and C ing. Meerut: R. Lall

Book Depot, 200

. Singh Raj: Vocational New Delhi: Common Wealth

t994_

Guidance and Counseling. Chandigarh:

Hl{5':'ixil1-Jl'".*"u'*-a .. ::
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. To acquaint students with the significance of the study of Futures in

general and Futurology in particular'

o To develop the knorvledge and skills of students lbr Forecasring Furures of

Education through methods and techniques'

. To develop critical thinking of students about the problem and prospects of

school edr.rcation in fitttrre.

CONTENT:

UNIT t: Concept of Future and Future studies; Needs' Scope and

Significance ofFutures Studies in General'

UNIT lI: Concepts of Futurology in Education and Futuristic Education'

Needs and relevance of study of Futurology in Education at Teacher Education

stage and School stage.

UNIT ltl: Parameters of Forecasting Educational Futures' Different methods

of Futures Studies: simple Trend Extrapolation, Brain Storming, Delphi, Future

Wheel, Role Playing, and Scenario Writing'

56



U.

69
UNIT- IV: Futures o1' Educational System: Library, Classroom, Methods,

Media and Teaching Aids, Textbooks, Examination System, Futures School

Teachers and Students.

UNIT- V: Futures of Primary and Secondary Education in the Context of Social

and Technological Change.

ACTIVITY:

{. Group Activity (ONE)

Development ofscenario on any one area ofEducation as specified in

Units 4 and 5 using the activities specified in unit 3.

.l lndividual Activity (ONE)

a. Designing futuristic course content of own subject at school

level on the basis ofstudy ofliterature.

b. Writing Scenario of Future of Students/ Teachers/School/

Environment/ Library/ Teaching AidV Textbooks; etc' using

Future Wheel Exercise.

c. Using Future Wheel Exercise.

.REFERENCES:

. Ekisirh Sade ke Liya Shiksha. Palash, Madhya Pradesh Shishak

Prashikshan Mandal, Bhopal, Jan., 1990.

. NIEPA Report: Education in the 2001. New Delhi. 1986.

. Passi, B.K. and Sahoo, P.K.: Fi:ture Studies National Psychological

Corporation, Agra, 1991.

r Reddy, N.: Problems of Futurology. Sterling Publishing Co., New Delhi,

1985.

. Sapra, C.L., and Dadauz, S.S.: Education of the Future Management

Challenges. National Book, New Delhi, 1986.

o Seth, S.C.: India- The Next 7000 days. Wiley Eastem Ltd., New Delhi,

r986.

o Seth, S.C.: Future Scan and anticipatory Management. Centre for

Anticipatory Management, New Delhi.

8:
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*ayne; l.D.A. eurriculum €valuation: commentaries on Purpose Process and Product, Boston,

l).1.Ilcalth. 1971.

Pratt-*:Gurrieulum Design and Development' Harcourt, Brace and-Jovanr4ch, 1980'

Reddy-B.: P-riaciplerof Curriculum Planning and Deve)opment, 2007'

JevanovichlsJg62. 1!,- e 6nd YeqY-
serol,sbr J[

Q-ourae CoAq i 61.9 T-r Cteavner St'rJl<r,)

Co\Tk.bI"TME : C@Effid TEACHER EDUCATION- I

OBJECTIVES

. To acquaint students with the pre-service and in-service Teacher Education in lndia.

. To familiarize srudents with the evolution ofTeacher Education in India'

..TomakestudentsunderstandthenatureandperspectivesoftheTeacherEducation.

o To develop an understanding ofneeds and problems ofTeacher Education'

o To develop an understanding ofdifferent modalities oftransacting Teacher EdLrcation

curriculum.

CONTENTS

UNIT I: GENESIS OF TEACHER EDUCATION

Evolution and development of Teacher Education in India, before and after independence'

Recommendations of various commissions established after independence for Teacher

Education.

UNIT II: PRE.SERVICE TEACHER EDUCATION

'feacher Education: concept & objectives of Teacher Education at secondary level, curriculurn

of Teacher Education at differenl levels'

Page 049
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Different phases of J'eacher Education: Pre-service 
-l'eacher Edtrcation- concept. objectives,

Different agencies ol'pre-servtce educalion. Induction- concept, objectives and characlerislics of

effective induction programs

UNIT III: IN.SERVICE TEAC}IER EDUCATION

ln-Service Teacher Education- concept. obiectives- different agencies of in-service education,

Different techniques for providing in-service etlttcation such as seminars- rlorkshops'

symposium, panel discussion, group discussion' qutz etc

diff.r"nt models of in-service education; rvirrter schools, sumnler schools. sllort term programs'

UNIT IV: PERSPECTIVES ON TEACHER EDUCATION

(a) Nature of teacher education as a profession, as a supervision, as administration' as

coun.eling, as curriculum development, as science, as clinical interaction and as teacher

developmint. (b) Competency based teacher educalion, (c) Accountability in teacher education

UNIT V: PROBLEMS OF TEACHER EDUCATION

changing needs and problems of teacher education- teacher education and practicing schools,

erepaiin! teachers foi special schools, Isolation of teacher education institutions from schools

aniTEls"working at difi"erent levels, commercialization of teacher education, low social e$eem

of teachin g profession, Role of professional associations

ACTIVITY (ANY TWO)

. To develop check list ofcompetencv based teacher-edtrcation

. To prepare a list for accountability ofteachers'

. To evaluate./survey the curriculum ofteachers'training program'

o To evaluate/survey the innovative programs ofteacher education'

REFERENCES

Ali, L.: Teacher Education. New Delhi: APH Publishing Corporation,20l2'

Chatterji and Desuja, A': Training for -feacher in lndia and England New Delhi: Orient

Longman, I 959.

chaurasia, c.: New Era in Teacher-Education. Ne,,v Delhi: Sterling Publishers Pvt. Ltd., 1967

Dunkin, M. J. (Ed.): The lnternational Encyclopedia of Teaching and Teacher Education'

Page 05O

Oxford: Pergamon, 1985.
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Gage, N. L. (Ed.): Handbook ol Research on'l eaching' Chicago: Rand McNally and Co ' 1967

Gupta, A.K-:Teacher Education: Curriculum and prospecls' New Delhi: Sterling Publishing

Private Ltd., 1984.

Mc Nergney, R. F. and Carrier. C A:-feacher l)evelopment' New York; McMillan Publishing

Co., l98l .

Miman, J. (Ed.): Handbook o1-'feachel Evaluatiorr' London: Sage Publications' 1981'

Mohan,R.:TeacherEducation.NewDe|hi:PHll-earningPriValeLimited,20ll.

Mukerjee, S. N. (Ed.): Education of Teachers in lndia (Vol' | & ll)' Delhi: S' Chand and Co '

1968.

NCERT: National Curriculum Framework' New Delhi: NCERT' 2005'

NCTE: Curriculum Framework for Teacher Education- New Delhi: NCTE' '1998'

NCTE: Policy Perspectives in Teacher Education New Delhi: NCTE' 1998'

Nikose,R.L.:TeacherEducation'lssues&Cha|lenges.NewDe|hi:APHPubIishing
Corporation, 20l2

Pal.H.R.&Passi.B.K.:Ctassroomlnteraction.Agra:HarPrasadBhargavaPublication'

Shukla" R. S.: Emerging Trends in Teacher Education' New Delhi: Sterling' I 984'

Pal, H. R.: Curriculum- Yesterday, Today & Tomorrow' Shipra Publisher' New' Delhi' 2006'

Pal,H.R.:Methodo|ogiesofTeaching&Training^inHigherEducation(Hindi).Delhi:Hindi
Maihyam Karyanvay Nideshalaya, Delhi University' 2004'

Panda, B. N. and Tiwari, A. D.: Teacher Education New Delhi: APH Publishing Corporation'

1997.

Singh,L.C.: Experimentation and lnnovation in Schools: A Hhndbook' New Delhi: NCERT'

1979.

Singh, L. C.: Teacher Education in India- A Resource Book New Delhi: NCERT' 1990'

Smith.B.O.:Researchin-[eacherEducation:Symposium'Nerv'lersey:PrenticeHalllnc'1971'
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Rusk. R.R. and J- Doctines ttf the (Fifth Edition). NewYork-

The Macmillan Ltd.l979.

Y.K. The Doctrines of the Grcot lndian Edlucators' New Delhi' Kanishka

blishers,200l.

-I

OBJECTIVES

To make students aware of importance and need of research in education'

ishers, 2002.

eouvrsa n^tQfu- \n\r'&c$'^^ ta *"ilfiI**.rdJry

paradigms as they apply to educational research'

To make students leam the reasoning and its use in educational research'

Totrainstudentsinse|ectingthesuitab|eproblem

To make students familiarrze with the steps of research proposal and train them lll

formulating research ProPosal'

CONTENT

UNIT I: SCIENTIFIC METHOD, EDUCATIONAL RESEARCH

(a) Definition, Characteristics' Steps' Types: Basic/Fundamental Research' Applied

Research & Action Research'

(b) Meaning and Definition of Qualitative and Quantitative Research'

(c) Variable - Detlnition, Types: Independent and Dependent' Continuous and

Discontinuous, Intervening and Concomitant

Page 011
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Rusk. It.l{. The Philosophical Bases of ior,London

To make them Familiar with the nature of research in education'

To impart them concepts of Scientific Method' Scientific Inqutry'

their implications for educational research'

. To help students to understand the characteristics ofpositivist and

sr.rd]es)
,UniversitY of London Press Lrcl.'

Paradigm, TheorY and

non-positivist research
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UNIT II: FORMULATION OF RESEARCH PROBLEM

(a) Criteria and sources for identifiing the research problem'

(b) Characrerislics ofa good research problem'

(c) Reviewing Literature and Writing the rationale for any researcn

review.

(d) Setting objectives ol'the srudy: primarv' secondary and concomttanl

UNIT III: HYPOTHESIS

(a) Definition, Characteristics' Statement of the Hypothesrs'

iol ,**, Research Hypothesis' Statistical Hypothesis (Null and

OPerational HYPothesis'

problem based on

Directional), and

UNIT IV: POPULATION' SAMPLE, AND RESEARCH DESIGN

Definition of Population and Sample lmportance of Sampling

(a) Sampling Techntques - Purposive Sampling' Systematic Sampling' Random Sampling'

Stratified Sampling, Cluster Sampling and Multi-Stage' Sampling:

(b) Size of Sample, Sample Error and Avoidance of Sampling Bias'

(c) Research Design: Concept ofExpcrilnental Design'

UNIT V: RESEARCH PROPOSAL WRITING

(a) Formats, style and essential elements ofresearch proposal'

(b) writing References in research Proposal

ACTIVITIES

Writing abstracts of any two dissertatlons

Page 012
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.EvaluationoftwodissertationsonthebasisofTitleobjcctivcs'hypotheses'l)esignand

Sampling techn iques

o Review ofa qualitative/ quantitative research study

o Solution of UGC-NET question papers on prescribed contents

REFERENCES

Ary, D., Jacobs, L.C. and Razanch, Asghan' Introdrrction to Research inEducation' New York:

Holt Rinehart, 1972'

Best, J.W.: Research in Education' New Delhi: Prentice Hall of India Pvt Ltd'

Buch, M.B. (Ed.): A Survey of Research in Education in India' Baroda: Centre of Advance

Study in Education, M. S. University of Baroda' I 974-

Buch, M.B. (Ed.): Second Survey of Research in Education (1972-1978)' Baroda: Society for

Educational Research and Development, 1979'

Buch, M.B. (Ed'): Third Survey of Research in Education (1973-,1983)' New Delhi: NCERT'

1986.

Ebel, R.L.: A Guide to Educational Research' Boston: Allyan and Bacer Inc-' 1965'

Fox,D.J.:TlreResearchProcessinEducation.Neu'\'ork:HohRiilcltar'tand\\'instolrInc..1969'

Furlong, Nancy E. and others: Research Methods and Statistics an Integrated Approach Fort

Worth: Harcourt College Publishers, 2000'

Gay, L.R.: Educational Research - Competencies for Analysis and Application' New Jersey:

Prentice - Hall, lnc., 1996.

Gage, N.L.: Handbook of Research on Teaching Chicago: Rand McNelly and Co'' 1963'

Ghosh, B. B.: Scientific Method and Social Research New Delhi: Sterling Publishers Pvt Ltd '

t982.

Good, C.V.: Essential of Educational: Methodo|ogy and Design. New York: Appleton Century

Crofts, 1941.
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.-Arock-l Un<lerstanding Comparative Education

Meaning, Origin and Scope ofComparative Education

Comparative Education and International Studies

3 FactorsAffectingNational Systems ofEducation

Approaches to Comparative Education

Scenario: Indian Context

unit- I t overview of School Education, Higher Education and Teacher

Tpining SysteminUK

Overview of School Education' Higher Education and Teacher
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fraining System in USA

dverview ofSchool Education and Technolog5r Education in Japan

Uditl4 Overview ofSchool Education and Teacher Education in China

Unit-5 Implications for Education in lndia

InternationalAgencies and Organizations: Roles and Functions

unirf Policy-OrientedlntemationalAgenciesofEducation

nitl2 Country Specifrc International Agencies

lnternational Academic Organizations

Role of lntemational Organizations in Educational Solutions

Problems
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Concept and Scope ofEducational Technology

ET: Historical DeveloPments

ET for Teaching Leaming and Evaluation

Training Technology

Bfr# Instructional Design
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At the end of the course the student teachers will be able -

r To understand the causes for environmental hazards and pollution.

r To make student teachers understand about the concept importance, scope

and aims of environmental education.

. To acquaint the students will be possible environmental hazards enabling

them to combat with the negative effects of the programmes of
environmental erosion and pollution at various stages of education.

o To orient sfudent teachers with various compentes of environmental for
preparing a curriculum for environmental education.

' To enable the students teacher to develop various strategies for realizing the

objectives of environmental education.

r To understand the need for remedial ways to protect the environmental in

daily life and its applications.

r To acquire knowledge of environmental issues and polices in India.

. To acquire knowledge of the tools and techniques for the evaluation of
environmental education.
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Unit I : Objective, Scope and Nature of Environmental Education'

a) Meaning, definition and characteristics of environmental educatton -

content.

b) Importance, objectives, scope and guiding principles of environmental

education.

c) Factors of degradation of environment adverse socio-economics impacts of

degradation of environment'

Unit II : Environmental Hazards

a) Environmental pollution, physical air, water, noise, chemical'

b) Extinction of flora and fauna' deforestation' soil erosion'

c) Need for conservation, preservation and protection of rich environmental

heritage.

d) Programme of environmental education for primary' secondary and higher

education institutions.

Unit III : Features of curriculum for environmental education

a) Special nature of curriculum on environmental education'

b) Coniep of environmental and ecosystem'

c) Natural system earth and biosphere abiotic and biotic components'

d) Human systems, Human beings as a part of environment' human adaptations

to environment, population and its effect on environment resources'

Unii iV. Etrrii'orinitrita! Edu:iiicn & Edulaticn::! Terhrc!cg;'

a)Impactofscienceandtechnologyonenvironmentdegradationofresource.

b) Role ofindividual in conservation of natural resources'

^ 
c) Role of nformation technology in environmental and human health'

3'.1



Unit V : Methods and approaches of environmental education

a) Strategies and approaches, treating environment education as a seprate

subject, topical, units, integration and interdisciplinary approaches.

b) Methods - discussion, seminar, workshop, dialogue, problem solving, field

surveys, project and exhibitions.

c) Role of Media, print films and T.V.

U4it VI : International efforts for environmental protection

The stockhalm conference 1972

Brundtland Commission 1983

Nairobi conference I 982

The Rio Summit - 1992 the Rio Declaration at the earth character - Major

achievements of the Rio Summit

Main features of the Rio Declaration Kyoto conference and part on Global

Warming 1997.

Activity :

l. Global and Environmental Issues Discussion class.

2. Study .any one of the environmental awareness programme conducted by

state or NGO.

3. Suwey the solid waste management techniques adopted by municipal

corporation of your locality convering the aspects like solid wastes

generation and characteristic, storage and collection and treatment,

processing and disposal.

4. Visit places of ecological importance (Botanical, Zoological, Safariparks or

lakes) of your locality.

5. Review of slides or films related to environment.

_x.5
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Suggested Reference Books :-

. Sharma, R.A- (2008)- Environmental education' Meerut : R' Lall Book

Depot.

.Reddy'P.K.,&Reddy'N.D.(2001)EnvironmentalEducation.Hyderabad

Neelkamal Publication.

.BoardofEducatronFoundation(1999)PeaceEducationUNICEF,NY:

LiNICEF.

. Sharma, R.C. Environmental Education, Metropolitan Book Pvt' Ltd'

oSharma,P.D.,EcologyandEnvironmental,Meerut;RastogiPublication'

r Sharma, R.C. & others, Sources book in Etlvironmental Education for

secondaryschoolteachers,UNEsCoPrincipalRegionalOfficeforAsiaand

the Pacific Bangkok.

. Desai, H.G., Effective methods of Teaching as University Level, Rajkal,

Sauroshtra UniversitY.
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" ff.,-,A"^o." r. Co unce1l) un-qt/l
To enable to teacher trainee - U

I . To understand the concept of guidance and counselling'

2. To access the shength and learning difficulties of students'

3. To sensitize student teacher to the problems faced by students in the

contemporary world-

4. 'fo createan awareness of the working of guidance centers'

5- To provide guidance and counselling for school level students'

6.Tounderstandandapplythetechniquesofguidanceandcounselling.

Unit- I - Introduction to guidance and counselling'

1. Meaning, nature, concept, functions and principles of guidance'

2. Meaning, nature, concept, function and theories of counselling'

. o Theory ofself(Rogers)

o TheorY of Rational Emotive Behavioural (Alber Ellis)

3. Need of guidance and counselling for students'

Unit- II - Types of guidance and counselling

l. Types of Guidance -

. Educational

!'i: . '



. Vocational

o Personal

Meaning and need at secondary and higher secondary level-

2. Types of Counselling -

. Directtve

. Non directive

. Elective

Meaning and need for students.

3. Guidance and counselling for-

cwsN (children and with special need). children with disobilitics'

disadvantage group children.

Unit-[I - Tools & techniques in guidance & counselling'

1. Techniques of guidance and counselling.

2. Test-Aptitude, Attitude, lnterest, Achievement, Personality, IQ, EQ, Mental

aoririy.

3. Techniques - Questionnaire, Interview, Schedule, Case Study, Daily Diary

and Autobiography, Career talk, pupil appraisal'

Unit- IV - Vocational DeveloPment

1. Skill in counselling (Listening, Questioning, Responding, communicating etc.)

2. Carccr counselling, Dissemination of occupational information'

-1 Career Awareness skills career decision skill - selqction of school subiect. future

training courses and career, career pattems.

. _lt r!.



Unit- V - ContemPorary Issues -

I . Role of teacher as counseller with professional ethics'

2. Dealing with depression and academic stress of student'

3. Guidance implication in current Indian context -

Education and guidance individual difference and guidance parents guidance

and counselling guidance cell in school'

Activity -

o Development of any one test or technique item'

r Collection of newspaper cutting of news related to student who achieved

better in dilficult conditions.

. Make a report on academic stress of student'

.organizeaguidanceworkshopforl0thclasssfudentonselectionofschool

subject for future career or any related theme and make a report'

[Student teacher prepare any one for their internal exam]
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l. Aggarwal, J

IGESTED ACT|VI]'IES ,/'
l. Projecls on Women's lssues.

SUGGESTED ACTIVII'IES

2. Visils lo places of

Philosophical and Sociological Education.

C.: Theory and PrinciPles of Ed

C. L.: The Teacher and Ed
.'/

Emerging Indian SogietY.

tia & Narang: PhilosoPhical Bases of

Gupta, S.: Educaiion in India.

6. Murty, S .IC: and Sociological Education.

7, Shanna, Yogendra: Philosophy Education.

Indian SocietY.8. Dutta, S.: T Education in the

9. Mathur, S!.: A Sociological to Indian Educalion'

10. Ram./huja: Social India.

ll. Foundations of Education.

B.cJ. - $. c-d. Tnle€ralQJ
Second \QAr.
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OBJECTIVES:

To develop an understanding ofthe nature, concept and factors alfecting

learning.

To develop an undentanding ofthe processes of Learning through

various lheoretical p€rspectives"

To acquaint the lerrners with the concept and process of Group

Dynamics.

i

q6q16a-1sa,rne i psycHor,ocy oF LEARNING -g D"-rt F*4-,
l4qYka-too
dio.

(o trrAQ-

E*t-' - 66

X1t. - 40

l.

J.

l"!,:t



4. To evolve effective stralegies for creating a conducive socio-emolional
climate in the classroonr.

5. To gain an insight into the m€ntal processes througb Psychological
Exp€rimentation

UNIT l: LEARNING @|rr!d
a) i) Concepr ofLearniog - (N1eaning, Detinilion & Characleristics)

ii) Process / Steps ofLearning.
iii) Typical Learning Curve lvilh Educational Implications'

b) Faclors affecling Learning: -
i) Maluration - Concept & Educational lmplications'

.ii) Atiention - Concept Types & Educational t-mplications'
iii) Motivation - Concept and Theories (Maslow's Theory of Self-

Actualiz3tion)

UNIT II : THEORIES OF LEARNTNG

dl&hd|'r4
a) Concepl & Educational Implications of Behaviorist Theories .with

refercnce to Pavlov & Skinner.
b) Cognitive Theory: Ausubel's Theory of Meaningful Verbal Learning.
c) Social Learning Theory: Vygotsky's Social Development Theory.

UNIT III: MENTAL PROCESSES OF LEARNING (8 l,ectures)

a) Tbinking Process: - Concept & Tools.
b) Types of Thinking: - Divergent, Convergent' Reflective thinking.
c) Menlal Processes: -

i) IWemoil - Concepl; Types & Strategies to devciop Memory.
ii) Forgetting - Natur€, Causes.
iii) Imaginatibn - Meaning, Types and Educational Implications. -

UNIT IV: GROUP DYNAMICS l GROUP LEARNING STRATEGIES O
@t

a) Meaning & Characteristics of a Social Group.
b) Group Dynamics - Process and its Importance in Learning.
c) Importance of developing Group Mind (Group Cohesiveness).

d) Sociornetry: - Use and Importance.
e) Psychological Perspectives - Constructivist Learning.

UNIT V: EXPERIMENTS:- 02 + 6

@@
(With reference to Concept, Process / Laws / Types etc.)

a) Fatigue
b) Perception.
c) Concept Formation
d) Association

/ol



e) Transfer of Learning
f) Suggestion

(Qu€slions lo be asked on Educational Irnplications only.)

SUGGESTED ACTIVITIES

In addition to the above, sludents should carry out anv two ofthe following
activities and reeord their observations and lindings in lheir Psychology Journal.
A rubric may be attached to assist lhe recording ofexperiences-

a) Perform any one aclivity using Sociometry in a class and record lhe
resuhs to prepare a Sociogram / Social Distance Scale.

b) Prepare a Lesson Plan based on Constructivisl Learning.

REFERENCES: -

l. Agarwal. J.C- Essentials of Educational Psychology, Vikas Publishing
House Pvt Ltd, 1995

2. Bhatnagar Suresh & Sarena Ananika - Advanced Educational
Psycholory, R Lall Book Depot M€erut,Z097.

3, Ehatnagar, R.P.- Educational Psycbology, Meenakshi Publications
Kanpur

4. Cascio, Wayne F. & Aguinis Herman - Applied Psychology in Human
Resoufce Management - Prentice.Hall of India' New Delhi.

5. Charles Skinner - Educational Psychology.

6. Chauhan,S.9 Advanced Educational Psychology, Vikas Publication
House, N.D.1990

7. Crow L.D and Crow A "Educational Psychology"

8. Dandaponi, S

9. Dandekar & Makhija

10. Dash, RN & Dash,N- A Textbook ofEducational Psychology.

ll, David W. Martin- Doing Psychology Experiments'

lAd



12. Dr. Tiwari,GJi; Dr.Roma Pal - Experimenlat Psychology- A Dynamic

Approach, Vinod Puslak Mandir

13. E.G. Parameswaran & K. Ravichandra- Experimental Psycbologr' G

14. Guy Lefrancois - Psychology for'feacbing.

15. Hergenhahn, B. R. & Olson, Matrhew H. - An Inlroduction to Theories of
Learning - Prenlice-Hall of tndis, New Delhi.

16. -/. S. Walia - Foundalions ofEducational Psychology'

17, Kenneth T. Henson, Ben F' Ella - Educational Psychology for Effective
Teaching.

18. Lahey, Benjamin- Psychology- An Introduction (Sixth Edition)' Tarn
McGraw Hill Publ.

19. Lawson, Robert B., Grabam Jean E. & Baker, Kristin M. - A Hislory of
Psychologr - Globalization, Ideas, and Applications - Prentice'Hall of
India, New Delhi.

20. Lefrancois Guy R.: Theories ofHuman Learning

21. Leo Postman, James Egan- Experimental Psychology'

22. Mangal S. I( - Essenlials of Educational Psychologr, Prentice-Hall of
India. New Delhi.

23. Mangal S.K - Educational Psychology

24. Mathur, S.$ Educational Psychology

25. Micheal Pressley, Christine B. McCormick - Child & Adolescent
Development for Educators,

26. Rajamanickam, M. - f,xperimental Psycholos/ with Advanced
Experiments- Vol.l & II. Concept Publishing company, New Delhi'

27. Richard D. Parsons, Stepbanie Lewis Hinson' Deborah Sardo-Brown-
Educational Psychology.

28. Robert A. Baron - Psychology.

29. Robert S. Feldman- Understanding Psychology.

30. S. B. Kakkar - Educational Psychology.

31. S. K. Charteijee - Advanced Educational Psychology.

32. Sharma. R.A- Essentials ofEducational Psychology, R Lall Book Depot'
Meerut. 1996
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This course will explore philosophical and sociological views on education, in order to enable
student-teachers to develop their own perspective on nature of education and its role in social
change. It will try to equip them with some conceptual and methodological tools to critically
examine their own beliefs and those proposed by diferent thinkers or policy makers. student-
teachers will be invited to critically reflect on their beliefs regarding education, and examine
the role ofhistorical and social factors, ideas and ideologies in shaping the aims and contours
of school education.

Sociological perspectives help us to undersand how education facilitates lhese macro social
processes and is in tum impacted by them and also how people strive to use education to
impact the direction ofthese larger processes.

Objectives of the course

i' Reflecting on the meaning and purpose of education for one serf and the society.
ii. understanding the diversity in aims ofeducation and the framework to neeotiate

iii. $:i:tffitJi framework to understand the work of educationut tt inr..., u]a
policy documents

iv. Understanding the economic and poritical context ofthe emergence ofmodem
education

v. Reflecting on the critique ofmodem school education

w
I @i€l#rd€s

fbms-€flrf€li\oods. These are accompanied by
people for equ\-anddigniry. All these factors

ions from eHucation. The course Vill introdidE
to these ideas and also help them to analyse these processes and their

upon mass education. These would be soueht

Unit I Determining aims of education

lqtl
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a) Meaning o1'Education

Student teachers will be enabled to reflect on their own notions and experiences ofeducation
and schooling to undersland what it meant to them. They will get an opportuniry to discttss

issues like the relation between Education and schooling, Education for society (nation) and

individual development; Education for skill building and developing understanding and

dispositions.

They will also reflect on social purpose attributed 1o education - who is considered educated,
why do parents want their children to be educated, what an educated person hopes to do, etc.

b) Whv do rve need aims?

Wfrur ron of n nctions do aims perlbrm in thinking about education? Articulating aims helps
us to design education in accordance with it and to fiame curriculum and a scheme for
assessment and everything in between. But can 'aims' be articulated and fixed at the
beginning and remain constant till the end of the process of education or do aims also change

a and evolve along with the execution ofthe educalional process?

c) Negotiating multiple aims of education

Student teachers will be exposed to the fact that there can be a great divenity in conception
of education and the purpose ofeducation, emerging from diverse social and ideological
standpoints. They will reflect upon the methods of evaluating them, reconciling them, etc . In
the process they will also discuss who should be empowered to decide aims of education, -
children, parents, cornmunity, body ofteachers, professional educators, govemment,
market... or the process by which shared goals of education are formulated in a democratic
society. Some broad norms for education in a democratic and secular society which strives
for equity and justice will be worked out.

Unit 2. Understanding Educational thinkers

A framework for studying the views ofeducational thinkers will be developed and applied lo
some ofthe important thinkers. This will be in the form of situating them in their socio-
historical context and their larger philosophical perspective.

i. Their critique of contemporary societyA ii. Their conception of human nature and potential
iii. Their conception ofindividual and society
iv. The role of education in realising these ideals
v. Specific pedagogies for educating
vi. Role ofteacher.

EYt-ct" from th e

'nade rn cnmnare and contrast different aslrectq nf the theo;.s of diffe-ent drirsrers.

Sfu&n$-ryill be encouraged to use tbisserhnrl to strrrly some mere Sir*ers sn'thefu'otwt.

Special focus will be on the following thinkers:

^ 
i. MK Gandhi.

la F



iii.
iv.

Rabindranath Tagore,

J Krishnamurti,
Aurobindo Ghosh

John Dewe.v.'

Tbere+hallbeenadditisnallist sf thir&ers anC student shdl do a project of
s es-

6,> @
Swami Vivekananaa--.p;1u Bhai Badheka, A*qh;ad+'Chs€h, Plato, €ba€'
ear+,"4}i€*e.f.4€dj{

UNIT 3: Fundamental Processes Shaping Social Context ofEducation

a. Industrialisation and society: meaning of industrialisation and a brief account of
changes in industrial organisation (factory system, Fordism & Taylorism, and current

systems).

lndustrialisation and emergence of modem school education: historical linkages (case

studies of India) ; Parallels between indusrial organisatiori and school system.

b. Democrattc processes and schooling: Concepts relating to democracy, public
participation in decision making; rights and role of citizens; answerability, etc: Role

of school in promoting democratic participation.
c. Globalisation and education: Concepts relating to globalisation, casualization and

informalisation of labour, knowledge societies, and their implication for nation states

and education. Intemational comparisons and standardised student achievement test

comparisoni.
d. Educational and National Integration, education and Intemational understanding.

Unit 4 Critical perspectives on modern education

i. The promise ofmodem education

To what extent has modem education lived up to its promise of fostering autonomy of the

individual, equity and democracy shall be reviewed with the help of some contemporary

commentators on education. The experience of schooling by marginalised communities and

their attempt at developing altemative conceptions ofeducation.

ii. Classroomprocesses

Classroom processes will be studied to understand how teachers and students relate to each

other - how their mutual expectations from each other influence the teaching learning

outcomes in the class room. Students will be introduced to 'symbolic interactionism' concept

to understand this process.

iii. New Sociological Perspectives on education ofthe poor and marginalised
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New sociological perspectives on education and inequalities will be explored. Education's
function ofreproducing inequalities and its potentials for conlesting inequalities will be
discussed.

.ila- reaiFeag-grc+{diti.r.rs{paelsiH.r€)

Unit 5 Aims of Education in key policy and curriculum doeuments

The perspectives developed in the earlier sections will be used to analyse the aims of
education as oullined in some ofthe important policy and curriculum documents ofpost-
independence period.

a. Mudaliar Commission Report
b. Kothari Commission Report,
c. National Education Policy 1986,

d. Cruriculum Framework 2000 and 2005.

C--^ s->pryt e€d*s e-"rg{.e e€y,l'il};} eil ' i"dehar..<.r*r.a4uc^.:,e
e. R\E - 26l()

Practicurn

I . Interviewing a cross section of parents regarding why they want to educate their
boys/girls and what in their view is to be an educated person.

2. Visiting any school which claims to be based on a particular educational philosophy
(Gandhian, Tagorean, Montessori etc)

3. Visit a factory to see its production system and the condition of those working in it
4. Interviewing women workers in the household sector (either producing some thing or

selling or repairing something) to understand their conditions and wliat kind of
education can be ofhelp to them.

5. Discus the role ofeducation and schooling on individual development. Is education
effective in developing skills for generating employment?

Essential readings

I . Position Paper on Aims of Education, NCERT, 2005

3. wrer d$

@g:aftrmtrl-
- 6 tq d'",kewfrzl
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larz



12.JJ Rousseau, Emile

l3.Christopher Winch and John Gingell, Philosophy and Educational Policy

(Routledge, 2004) chapter 1.

14.Palmer Joy, Fifty major Thinkers on Education from Confucius to Dewey,

Routledge 2001.

15.Secondary Education Commission, (section on aims of education)

l6.Kothari Commission Report (section on aims of ecjucation)

lT.Curriculum for the Ten Year School - NCERT, 1975

l8.National Policv on Education 1986

l9.National Curriculum Framework 1988

20.National Curriculum Framework 2000

2 l.National Curriculum Framework 2005

t A,8
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OBJECTIVES

. To help students to discriminate benveen different Methods of Research'

. To enable students to select the most appropriate Experimental Design'

. To help students to distinguish beru,een lnternal validity and External Validity.

. To enable students to discriminate betrveen Parametric and Non Parametric Statistical

Techn iques.

. To develop among students the skill of selecting appropriate method of computing

Correlation and interpret the Coefficient ofCorrelation.

. To empower students to write the Thesis/Dissertation in a systematic way'

. To develop among students understanding ofqualitative research and its types'

. To help students get acquainted with different tools and techniques of data collection

. To enable students to learn the Drocess of standardization oftools

UNIT I: QUANTITATIVE RESEARCH: MEANING, CHARACTERISTICS AND

TYPES

. Descriptiveresearch.

. Survey Research

. Ex-post facto research.

. ExperimentalResearch

. Historical research.

UNIT II :QUALITATIVE RESEARCH

. Case studies

. Ethnographicstudies.

. Phenomenological research

. Naturalistic Inquiry

Page O29

t/tqrlcl too
ExF-eo
Tnh-40

t 1:l



. Meta cognition and Policy research

UNIT.III: TOOLS AND TECHNIQUES OF DATA COLLECTION

. Characteristics ofa good teseatch tool

. Types of research tools: their development and Lrses'

. Questionnaires, lnterviews and observation as tools of research

. Tests and scales such as: Projective and non-projective tests, Rating scales and Attitude

scales.

. Socio-metric techn iques.

Standardization ofthe T'ool: ltem analysis. Reliability and validity oftools.

UNIT.IV: RESEARCH DESIGN

. Concept of design ofstudY

. Types: Single variable and Factorial Designs

. factors affecting validity ofexperimental desien

UNIT-V:RESEARCHPAPERWRITINGANDRESEARCHREPORTWRITING

o Writing research report: lbrmat, language and style of report' chapterization

pagination, bibliography and references

o writing research paper: Choice ofthe journal, Selection of objectives, choosing title.

writing rationale, developing the paper

ACTIVITIES

o Conducting a Case Study

o Writing a Research PaPer

o Writing a background article

REFERENCES

Ary, D., Jacobs, L.c. and Razanch, Asghan, lntroduction to Research in Education. Nerv York:

Holt Rinehart, 1972.

Best, J.W.: Research in Education. New Delhi: Prentice Hall of India P!'t'Ltd'

Buch, M.B. (Ed.): A Survey of Research in Education in India. Baroda: Centre ofAdvance Study'

Page 030
in Education. M.S.University of 1974.
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Buch. M.B' (Ed'): Second Survey of Research in Education ( 1972- 1978)'l3aroda: Society lor

Educational Research and Development' 1979

Buch, M.B' (Ed'): Third Survey of Researclr in Education (1978-1983)New Delhi: NCER'f'

1986.

Ebel, R.L': A Gulde to Educational Research Boston: Allyan and Bacer lnc ' 1965'

Fox'D.J.:-fheResearchProcessinEducatiorr.NewYork:HoltRinehartan<lWinstonlnc.'|969.

Furlong,NancyE'.andother.s:ResearchMethodsandStatisticsAnlntegratedApprorch'Fort
Worth: Harcourt College Publishers' 2000'

Gay' L.R.: Educational Research - Competencies for Analysis and Application' New Jersey:

Prentice - Hall, Inc',1 996'

Gage, N.L.: Handbook of Research on Teaching' Chicago: Rand McNelly and Co'' 1963-

^Ghosh,B.B':ScientificMethodandSocialResearch'NewDelhi:SterlingPublishersPvr'Ltd''
1982.

Good, c.V.: Essential of Educational: Methodology and Design. Nerv York: Appleton century

Crofts, l94l '

Healy,JosephF:Statistics-AToolforSocia|ResearchBe|mont,C.A.Wadsworthpublishing
ComPanY, 1999'

Helmstadter,G.C.:ResearchConceptsinHumanBehaviour,Education,psychology,Socio|ogy.
New York: Meredith Corporation' 1970'

Husen'T.andPost|ehwaite,T.N.:Thelnternationa|EncyclopaediaofEducation(Vols.lto|0)
Research and studies' Britain: Pergaman Press'1985'

^ . Kerlinger, Fred, N : Foundations of Behavioural Research' Delhi: Surjeet Publication' 1978'

Mitzel.H.E:EncyclopaediaofEducationalResearch(Vollto4)'Neu'York;TheFreePress'
1982.

Mouly,George,J':TheScienceofEducationalResearch'NewDelhi:EurasiaPublishingHouse
Pvt. Ltd., 1964'
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OBJECTIVES

. 'l'o update the students with the recent researches in teacher education and teacher

effectiveness.

.Tohe|pstudentsindevelopingacomparativepictureofteachereducationintheU.S.A.
the U.K. and the U.S.S.R.

. To make students aware with the area, problems & emerging trends of research in

Teacher Education.

. To familiarize students with the emerging trends in Teacher Education'

CONTENTS

UNIT I: AGENCIES FOR PROFESSIONAL DEVELOPMENT

Agencies of Teacher Education and their roles in professional development of Tea,cher

Eiucators- National tevel agencies: NCTE' NCERT, UGC - ASC'' NUEPA' ICSSR'RIEs' State

level agencies: SBTE, DIET, lASEs, UTDs, CTEs, BITEs

UNITI I: RESEARCHES IN TEACHER EDUCATION

Research in Teacher Education: concept. Area/Scope & Prob|ems of Research in Teacher

Education,TrendsofresearchinTeacherEducation,Dif.ferentareasofresearchinTeacher
Eau"urion' (Teacher Effectiveness, Teacher Competency, School Effectiveness' Teacher

Behavior etc), Emerging trends, areas and variables of research in Teacher Education'

UNIT III: COMPARATIVE TEACHER EDUCATION

comparative teacher education: comparative study ofteacher education in USA. USSR, UK and

India in special reference to tlreir foundational historical background, levels &

structure of teacher training and their courses of the study, curriculum, methods of teaching,

methods of evaluation, standards ofteacher education, administration & finance, contemporary

problems & emerging trends.

UNIT IV: NEW PARADIGMS IN TEACHER EDUCATION

New trends in teacher education: paradigm shift in teaching-learning process (teacher centered,

teacher-learner interaction, learnel'centered' learner-centered interaction)'

Page 052
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e-learning & m-learning in teacher education' Consrructivism in teacher educatlon'

lnterdisciplinary approach, Disrance education. .oir"rpon,l"n." & Non-lbrmal education in

teachereducatlon.Flandersinle|.aclionanalysiscategor-viis-""stem.

UNIT V: QUALITY OF TEACHER EDUCATION

^ Quality Assurance: NAAc & rheir crjteria for qLrality assgss,rn^enr. of HEls-,critelia of quality

assurance ln conrext oi rqnc, performance Baied Appraisal system- Academic Pertbrmance

" Indicator (PBAS-API), TQM

. 
SUGGESTEDACTIVITIES

o SWOT Analysis of any teacher education lnstitute

: pio|; oi u i"u"t 
". 

education institure on the basis of quality criteria determined by the

NAAC

^ 
' Abstract ofPh' D' thesis in the area ofTeacher Education

REFERENCES

Ali, L.: Teacher Education' New Delhi: APH Publishing Corporation'2012-

Biddle,B.J.etal.:ContemporaryResearchonTeacherEffectiveness.NewYork:Ho|tRinehart'
1964.

Buch.M-B.andPalsane'ML:Readingsinln-serviceEducarionAnand:V'DPatel
UniversitY, 1968.

Chatterji and Desuja, A': Training for Teacher in India and England New Delhi: Orient

Longman, 1959.

Chaurasia,G.:NewErainTeacher-Education.NewDelhi:SterlingPublishersPvt.Ltd.'1967.

Chaursia,G.:lnnovationsandchallengesinTeacherEducation'Agra:VikasPublication'1977'

Corey,S.:ln-serviceEducatiorro|TeachersandAdministers.Chicago:UniversityofChicago
Press. 1962.

Dunkin, M. J. (Ed ): The lnternational Encyclopedia of Teaching and Teacher Education'

Oxford: Pergamon, 1985'

Gage, N. L. (Ed-): Handbook of Researclr on Teaching' Chicago: Rand McNally and Co'' 1967 '
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Gupta, A.K.: Teacher Educatron: Curriculum and prospects- New Delhi: Sterling Publishing

Private Ltd., 1984.

Henr;', N. B. (Ed): ln-servlce Education of 'Ieachers' Supervisors' Administrators Chicago:

University of Chicago Press, 1967

Mc Nergney, R. F. and Carrrer. CI A:'l'eachcr Development' New York; McMillan ['ublishing

Co.. 1981 .

Miman,J.(Ed.): Handbook ofTeacher F'valuation l'ondon: Sage Publications' |981'

Mohan,R.:TeacherEducation.NewDelhi:PHlLearningPrivatel-imited,20l.l.

Mukerjee, S. N. (Ed.): Education of Teachers in India (Vol l & Il) Delhi: S Chand and Co"

1968.

NCERT: National Curriculum Framework' New Delhi: NCERT' 2005-

NCTE: Curriculum Framework for Teacher Education' New Delhi: NCTE' 1998'

NCTE: Policy Perspectives in Teacher Education' New Delhi: NCTE' 1998'

Nikose,R.L.:TeacherEducation-lssues&challenges'NewDelhi:APHPublishing
Corporation. 2012.

Shukla, R. S.: Emerging Trends in Teacher Education New Delhi: Sterling' 1984'

Pal, H. R.: Methodologres of Teaching & Training-in^ Higher Education(H indi)'Delhi: Hindi

Maihyan Karyanvay Nideshalaya, Delhi University' 2004'

Panda, B. N. and Tiwari' A. D': Teacher Education' New Delhi: APH Publishing Corporation'

t997.

Singh, L. C.: Experimentation and Innovation in Schools: A Handbook- New Delhi: NCERT'

t979.

Singh, L- C.: Teacher Education in India- A Resource Book New Delhi: NCERT' 1990'

Singh, T. and Others: Orientation Program of University Teachers' Varanasi: Faculty of

Education, B.H.U., I 982:

Smirh, B. o.: Research in Teacher Education: Symposium. New Jersey: Prentice HalI lnc., 1971.

Watking, R. (Ed): ln-service Training - Structure and Content William Brothers Ltd''

Birkenhead, 1977.
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coicept'objectivesPrinciplesProblernsofElementary.Ed-ucation
fliioropli"i,fty"lologicaland Sociological Pempective in

\ / ElementarYEducation

-J{* dJ #o"""lopmentofElementaryEducationinlndia
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ffitr c;;;;;ndstatusofElimentaryEducation

*M- Constitutional Provisions in Elementary Education and their

\ / IrnPlications

Five Year Plans and Ele mentary Education

ru National and state Policies of Elernentary Educatiol

')'.il 5 Universalization of Elementary Education

vice and In-service Elementa-ry Teacher Education

Role ofthe Teacher in the Process ofEducation

OrganizationProblems

foi", f*"tlo* and Networking of Different Organization of

ElementarYTeacher

Centrally iponsored Schemes for In-service Education of
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ry"
ElementarYTeacher
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iesearch in Elementary Education and

ElementarY Teacher Education

CurricularArias at the Elementary Level

lnnovative Practice in Transacting Curriculum at the Elementary Level

Trends in Evaluation Practice at the Elementary Level

Priority Arias of Research in Elementary Education and Teacher

Education

Innovation in Elementary Educations
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External MARKS-80

Internal MARKS-20

Objectives:

l. To develop an understanding of the brief historical background of

Indian education rvith special reference to secondary education.

2. To develop understanding of the objectives and scope of secondary

education.

To understand about co-curricular activities during the schooling for

the universal development of student.

To know as out the various resources which are useful for

development of education.

To developed an awareness of the professional ethics.

To know about different educational agencies.

To unable the understand the importance of evaluation in education.

J.

4.

5.

6.

7.

,, .d
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Unit-I: Secondary Education

r General aims and objective's of secondary education.

. Significant developments in secondary education during post

independence period and concem with different commission's'

. Probiems of secondary.

. Main feat;res of secondary school curriculum and prccess cf

curriculum development in secondary education'

Unit-II: Co-Curricular Activities

r Meaning and concept of co-curricular activities, place of co-curricular

activities in s school.

. Objectives of co'curricular activities.

. Principles underlying the organisation of co-curricular activities'

. Types of co-curricular activities (Field trips, excursion, Group

discussion etc.)

. Management of Co-curricular activities.

Unit-III: Management of Resource

r Concept and scope of school management.

o Ty?es of various resources and their management.

r Classroommanagement.

. Re int trends in educational management in India.

r Theories of management and their implications for education'

. Total quality management in education: concept and approaches'

Unit-IV : Professional Ethics

Ir 4.
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r Teacher's role and national system of education'

r Teacher role as facilitor of leaming, vis a vis Traction of curriculam'

Non formal and adult education, teacher link between the school and

communitY.

. Work ethics- Responsibilities and dueties of curriculam' Non formal

and adult educatton, teacher link between the school and community'

. Work ethics- Responsibilities and duties'

o Educational Agencies and evaluation system'

o Educational Agencies and their functions at secondary level' (as

NCERT, NCTE, NEUPA, CBSE, SCERT' State board of Secondary

Education.)

o Concept scope and significance of evaluation in educational process'

r Modem concePt of evaluation'

. Need for continuous and comprehensive evaluation'

o BIue print.

,a
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Objectives:

i) To understand the nature and types of curriculum and its preparation'

ii) To familiarize student with designing of curriculum.

iii)To know the relationship between curriculum framework and

syllabus.

iv) To identity various dimension of the curriculum and their relationship

with the aims of education.

v) To understand the nature of knowledge, moral values and skills.

vi)To understand education in relation to modern values equity,

individual of forrnity, dignify than social justice.

ttj



Unit-I: Concept of Curriculum

' Meaning, Definition and Characteristics of curriculum'

o Nature and scope of curriculum of secondary level'

o Types of curriculum' (Core, Activity, Hidden' Inter Disciplinary)

r Difference between curriculum and Syllabus

r Issues and problems of existing curriculum of secondary level'

Unit-II: Curriculum Construction, Organization

e Principal and Determinants of curriculum-Design'

o Motives of Curriculum Development'

r Steps of Designing different curriculum'

r Developments and implementation of curriculum'

Unit-III: Modern Concept of Curriculum

o Modem Theories of Curriculum development-

. Models of curriculum development'

. Modern aspects of curriculum of secondary Level'

o Critical study of curriculum framework 2005 and 2009'

o Role of various Agencies in Curriculum Development (State' NCTE'

NCERT'SCERT,BoardofSecondaryEducationandCommunity).

. Nuffield, BACS, PSCS, NSES, with respect to their priorities

concems mail goals towards school education'

Unit-fV: ConcePt of knowledge

r Knowledge as human endeavor: Curiosity, Practice and dialogue'

o The nature of human curiosity-its limits, the complex interaction

between knowledge and social practice'

12o
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. Sociology of Knowledge: Privileging of certain kinds of knowledge

through curriculurn arrd its ilrpact upon unequal learning

oPPortunities.

Moral Values:

o Meaning and nature of values'

. Objectives of moral educatton'

r Nature of morality

Morality in a multi-cultural, multi-religious and democratic society'
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Objectives:

r The Perspective teacher will be able to

Education system in lndia'

i4orhA - lso
trTl. * l3.J

1n't' - 40

understand DeveloPment of

o Understanding Education in lndia during different perlocl'

e Understand Recommendations of Education Commission in Different

periods.

o Uurlerstand economic thcory witL r-spect to education'

o Understand economic importance in education'

Unit-I Education in India during-

(a) Vedic

(b) Buddhist and

(c) Medival Periods

Unit-Il:

. Education in East India and British Period

. Macaulay,s minutes and Bentinck's resolution of 1885, Adam,s report

and its recommendations- I 835- 1 83 8

o Wood's Dispatch-I854

o Lord Curzon educationpolicy-1904

t Development of National Consciousness

Unit-III:

l,q2



Recommendations of lndian Education Commission-1882, its

influence on subsequent development of education

University education commission (1948-49)

Secondary Education commission (1952-53)

Indian Education commission (1964-66)

National Policy of Education (1986)

Revised.National policy 1986 with modification made in 1992'

Unit-fV:

o Development of Teacher education

o Objectives ofTeacherEducation

. Problems of Teacher Education

r Reforms in Teacher Education

. Role of NCTE

Unit-V

r Nature of Economics

r Concept and scope ofEconomics Education

. The need of Economics in Education

. Reasons for inclusion of Economics in the School Curriculum

19 -
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c) ,,,!ypes and Use of Assistive Devices for leamers with SEN

,r '" 'd) Adaptdtions & Accommodations: Physical & Curricular

UNIT III: PLANNING AIID MANAGING INCLUSIVE CURRICULUM IN
SCHOOLS (8 Lectures)

a) lndividualized Educational Plan (tEP): Development & lmplementation

b) Practices and Classroom Management in lnclusive Education: Seating

Arrangement, Whole Class Teac

c) Activity Based Learning, Peer Tutoring and Cooperative/Collaborative
Leaming

d) Baniers and Facilitators in lnclusive Education: Attitude, Social and

Educational

Q-o.srq erde: T- lB/r3 :1 Q1earner st{d_;cSJ

Louttc- 
^qme- 

: T\c\qs\ve Educa}on

exi-"

3nh

OBJECTIVES:

l) To develop an underslauding ofthe concepi and philosophy ofinclusive
education in the context ofeducation for all.

2) To identi! and address diverse needs ofall learners

3) To familiarize with the trends and issues in inclusive Education

4) To develop an attitude to foster inclusive education

5) To develop an understanding ofthe role of facilitators in inclusive education

llMT l: INTRODUCTIONTO INCLUSM EDUCATION (8

L€ctures)

a) Concept Need and Meaning
b) Philosophy: Transition from segregation to inclusion
c) Principles
d) Models

UMT II: SPECIAL EDUCATIONAL NEEDS (SEN) OF LEARNERS IN
INCLUSIVE SCHOOL

(11 Lectur€s)
a) ldentification ofdiverse needs ofSEN learners and Referrals

b) Disabilities in children and their SEN: Hearing lmpairment, Visual

lmpairment, Low Vision, Orthopedic, Intellectual Impairmeng Cerebral Palsy'

Leaming Disabilities and Multiple Disabilities

:60
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UNIT IV: LEGISLATION, EMERGING ISSUES AND CURRICULAR
CONCERNS (TLeclur€s)

a) Legislations for lnclusive Education: National Policy of Disabilities (2006).
b) Sarva Shiksha Abhiyan (SSA) (2002-)
c) Continual Education Programmes.

UNIT V: FACILITATORS FOR INCLUSIVE EDUCATION
(8 Lectures)

a) Need for Mulridisciplinary Approach
b) Role Responsibilities: General, Special and Resource
c) Teachers, Family, Community
d) Parent - Prolbssional Pannership: Need and Relevance

SUGGESTED ACTIVITIES:
a) Plan two activities for cooperative learning in inclusive classrooms
b) Planning of two lessons and teaching in inclusive schools

REFERf,NCES

l. Baquer, A. & Sharma,A. (1997).Disability: Challenges Vs. responses, Can
pub.

2. Bartleft, L. D.,Weisentein, G.R.(2003) Successffil inclusion for educational
leaders, Prentice Hall, New jersey.

3. Chaote Joyce,S. (1991). Successfirl mainstreaming, Allyn & Bacon
4. Daniels, Harry (1999) .lnclusive Education, London - Kogan.
5. Deiner, P. L.(2000). Resource for Teaching children with diverse abilities,

Harcourt Brace & Company, Florida
6. Dessent, T. ( l9S7). Making ordinary school special. Jessica Kingsley Pub.
7. Gargiulo, R. M. (1997). Special education in contemporary society: an

introduction to exceptionality, Wadsworth, Belmont
8. Gartner, A. & Lipsky, D. D. (1997) Inclusion and school reform transfening

America's classrooms, P. H. Brookes Pub. Bahimore.
. 9. Gathoo, V. (2004). Cuniculum strategies and adaptations for children with

hearing irnpairment.RCl, Kanishka Pub.New Delhi
10. Giuliani, G. A. & Pierangelo, R. (2007) Understanding, developing and

writing JEPs Corwin press, sage pub

I t. Hegarthy,S. & Alur, M. (2002) Education ofchildren with special needs:
From segregation to inclusion, Corwin press, sage Pub

12. Hollahan & kauffman ( I978). Exceptional Children: An introduction to
special. education, Prentice Hall

13. Joyce S. Choate (1997). Successful inclusive teaching, Allyn & Ba
14. Karant, P. & Rozario, J. ((2003). Learning Disabilities in Indi4 Sage pub.
l5- Karten, T. 'll (2007) More inclusion strategies that work. Corwin press, sage

pub

16. M. C. Gore (2004). Successful lnclusion strategies for secondary and middle
school teachers, Crowin Press, Sage pub.

17. Madan Mohan Jha (2002). Schooiwithout walls: inclusive education for all,
Heinemann edu. Oxford

18. Mathew, S. (20M) Education of children with hearing impairment. RCI,
Kanishka Pub. New Delhi
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3. To develop an understanding of the role and functions of an Educational
manager.

4. To develop an understanding of€ssential components ofdemocratic
classroom manigement

5. To develop an awareness ofvarious structur€s/levels ofEducational
ma|lagement.

6. To develop an awareness ofthe characteristics of quality institutions.
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; "' " OBJECTIVES:

l. To develop an understanding ofthe concept ofEducational Management
,Flr.i lit$, nili' '1rr 
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i:r. : ', i' ' 2. To develop rn understanding ofthe various functions ofan Educational
Institution.
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7. To sensitize student towards effeclivc managemenl of human and
material resources

8. To deve lop appreciation of role of various administrative aulhorities in
maintaining quality of Educalional Institutions.

UNIT I: CONCEPI OF EDUCATIONAL MANAGEMf,NT
(7 Lectures)

a) Meaning, Need, Importance " Objectives of Educational Management
b) Functions of Educational Management Planning, Organizing' Directing'

Controlling, Evaluating.
c) Syslems Approach to Educational Management.

UNIT II: ORGANIZATIONAL MANAGEMENT
(8 Lectures)

a) Organizational Climax
i) Concept and dimension
ii) Characteristics of democratic institutional climrte

b) Role ofthe leader in fostering democratic Institutional climate for
ellective perfonnance and job satisction.

c) Elfective Classmom Management.
d) Discipline: Ways ofensuring elfeclive institutional discipline.

,\ UMT III: INSTITUTIONAL MANAGEMENT
(10 Lectures)

a) Institutional Planning: Meaning and Importance
b) StaII Meeting: Types and principles ofelfective stalf meeting
c) Timetable: Principles of timetable construction for curricular and 'co-

curricular activities.
d) Event Management: Principles and Steps of organizing curricular and co-

curricular events
e) Maintaining instilutional quality: Importance and criteria ofassessing

quality of educational institutions.
O InstitutionalNetwork.

- UNIT IV: RESOT RCE MANAGEMENT: II[]MAN & MATERIALS (r0
Lecture)

a) Qualities of Headmasler/Principal
b) Skills: Interpersonal relations, Stress managemenl and Conflict

management.
c) Performance Appraisal: meaning and importance, criteria of

performance appraisal of Teach€rs.
d) PTA: Importance and activities.
e) Importance of essenlial records (General Register, Attendsnce Register

for Staff& students, Log Book for Teacher, Service Book and Cumulative
Record Card).
(Maintenance ofthe above mentioned records to be observed during
Internship in schools and no questions to be asked in the exam)

tq*



UNIT V ADMINISTRATION AUTHORITIES (9 Lectures)

a) Funclions of N.C.E-R.T and S'C'E'R'T'
U) i".ona"ry School Code: nee4 and salienl features: School Tribunal'
' 

Types of Leave, Code of Conducl, Types of Grant-in-Aid

.) i"t'"ru.t"ti.tics of Nalional (CBSE, ICSE) and lnternational ( IB' IGCSE)

. Systems ofEducation in lndia

R.EFER-ENCES:

l. Aggarwat J C: Educational administration management and supervision

2. Aggarwal J C: Landmarks in tbe history of modem education

3. Bhatnagar S S. Gupta: P K Educational Management

4, Dcshmukh. A'

5. Kochhar S K: Secondary School Administration

6. S R Pandya: Administration and Management of Educetion

7. Sachdeva M S: A New Approach to School Oryanization

8. Sachdeva M S: School Organization' Administration and Management

9. Safya R N & Shaida: B D School Administration And Organizstion

10. Sidhu Kulbir singh: School Organization And Administration

ll. L M Prasad: Principles and Practice of Management

12. Sukhia S P: Eriuca'iionat Administrttion

13. Tharayani, D K: School Management

14. Koono, 0 Donnelly : Gibson Management

15'JSWa|ia:Foundationsofschoo|AdministrationAndorganization

td o
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(l) To develop the understanding about themselves.
12) To develop sensibility.
(3) Io develop a holisric undersranding ofhuman beings.

-(!) fo develop various values through understanding the self.(5) To inspire others to live a life based on values.
(6) To develop the skill to create understanding the self among the srudents.

Unit :l Concept of Self and u-&,-rs,.ringdh Self Eeve-tap ment(l) Concept ofSelf - |

(2) Understanding the Self in context to Indian Thinkine
- Sankhya Darshan - Nyaya Darshan

- Vaisheshik Darshan
- Uttar Mimansa

Objectives :
Student - Teachers rvill be ab|e.......

- Yog Darshan
- Poorva Mimansa

CoAe : P-l (tea.-h.r
Enrichrrte,

Coqr^q ns$^e : Sel{ ,0evelopmcttf

Cted.r't : o1

(3) Understanding the self in context to Various Relisions
- Hinduism - Buddhism -Islam
- Jainism _ Sikhism _ Chrisrianity

!1J yn-derslanding the self in context to psychology
(5) Role of a teacher for creating the understandiig of the self(6) Role ofa school for creating the understanding ofthe self(7) Positive and Negative factors affecting the unJerstanding of the self(8) Importance of understanding the self in the context of education

| ,ist of suggested Activities for Understanding the Self
( I ) Book / film / magazine Review on understandine the self.

!?] P^la.lninC and- implernenration of workshp on uniersranding the self-(3) Collection of information from the booki/lectures of Sri Airobindo,
Vivekananda, Osho etc. on understanding the self.

(4) Monoacting and skit on understanding th-e self.
(5) A cltical study ofunderstanding the selfderived from the ideology given

by Patanjali.
(6) lnterview the great or unique persons who have understood their serf and

report it.
(7) Self evaluation by Autobiography.
(8) Used the Techniques for self Eviluation (Daily-Dairy Aurobiography,

Essay).
(9) A study of spiritual centres giving understanding of the self.

z)

t3l
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3 (s)

(o)
(o)

Radhakrishnan, Religion in changing wordl, george Allen & unwin london
Annie besent ( I 990), seven grear Religious, The Thesophical publishing
house, Adyar Madras, 600020
Richard stevens (ed), understanding the selfthe open university, Amazon
book store.
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.. \EEE READ]NG AND REFLECTING ON TEXTS E>t- : - so

. To enable the students to read and response to a varity of text in different ways

o To develop Meta cognitive awareness
o To enhance the capacities as readers and writers by becoming participants in the

process of reading
. To enable the student teachers to work on the field and make predictions and

check their predictions and then to summarize.

UNlT I Readint Skills

. Creating environment for reading - reading clubs, class libraries

. Reading aloud and silent reading

o Scaffoldin8: concept and activities

o Reading different texts types like stories, poems, riddles, jokes, and instructions

for games

UNIT ll Reading with comprehension

. Reading for global and local comprehension

o Inferences, analysis anci extrapolation
. Reading strategies including word-attack strategies

o Discourse analysis

. Using reading as a tool for reference skills i.e. use of dictionary, encyclopaedia

and internet

Using ideas of critical literacy to analyse chapters from textbooks .

Acquisition of Reading Skills

UNIT lll Types ot text

aaacggn-

Co uvre N qrue

OBJECTIVES

a

Merlr:- so

Narrative text

Expository

AutobioBraphical Narratives

Field Notes

Ethnographies

Addressing different types of skills and strategies

23
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Mode of Transaction

. Participating in tasks and activities to improve proficiency in the receptive and

productive skills of English.

. Text analysis of school textbooks to improve skills in critical literacy'

. Reflecting on onels own leaming to make connections with pedagogy.

Essential Readings

l. Lightbown, P. M & Spad4 N. (1999). How Languages are Iramed Oxford: Oxford

University Press

2. Maley, A. & Duff, A. (1991). Drama tecbniques in language leaming: A resource

6oo1 o1'qemm,rnication activities for language teachers (2nd ed')- Cambridge:

Cambridge University Press.

3. Morgan, J. & Rinvolucri, M. (l983). Once upon a time: Using stories in the language

classroom. Cambridge:. Cambridge University Press.

4. Wright, A. (1989). Pictures for Language Learning. Cambridge: Cambridge

University Press-

Advanced Readings

l. Parrot M. (1993). Tasks for language teachers Cambridge: Cambridge University

r- rcss

2. Richards, J. & Lockhart, C. ( 1994). Reflective Teaching in Second Language

Classrooms. Cambridge: Cambridge University Press

3. Slatterly, M. & Willis, J. (2001). English for primary teachers: A handbook of
activities & classroom language. Oxford: Oxford University Press

I
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Max. Marks : 50
tr{*T't*eL+l1ar}a- .' P-P
Internal Marks '. &

Obiectives:

l. To devlop competency arnong students in teaching skills, integration of
Teachingenable Students to responds to a variety of Maxims of Teaching'

2. To develop the teaching skills of Students.

3. To sharpen classroom communication skills ofB'Ed' students'

4. To enable them to use the modern technology in teaching'

5. To enable them understand the process of class room teaching'

Course Content:
Unit I- Micro Teachine

Introduction , Meaning , DeUnition,Concept & Principles of Micro Teaching'

Micro Teaching Cycle, Process of Micro Teaching.

Advantages, limitations and uses of Micro Teaching'

Unit lI- TEACHING SKILLS

Meaning, concept & Objective of Teaching Skills

-MICROTEACHING

l) Explaining Skill

3) Skill of Probing Question

5) Stimulus Variation Skill

7) Skill of writting Objectives

9) Lecturing Skill

I l) Effective Communication
Behaviours

I 3) Classroom Management

Unit lll - PRACTICALS

2) Skill of lllustration wilh Exarnple

4) Reinforcement Skill

6) Introduction Skill

8) Teacher's silences and Non Verbal Cues

l0) Black board writting Skill

l2)Recognizing and

l4) Planned repetilion

Attending

/1

l. Minimum 5 Skills Should be taught during Course.

2.Practices of 20 lessons from 5 teiching skills of2 pedagogy subject is compulsory in

peer group.



3. Record of Micro teaching - 20 lessons Plan from 5 teaching skills of 2 pedagogy

subject is compulsory.

References :

' Passi , B.IL : Becoming Betler Teacher - A Microteaching Approach-Sahitya
Musranalay4Ahmadabad, I 975-

' Passi,B.K.and Singh,P.: Value Education,National Psychological
Corporation,Agar, i 991 .

' Singh,T. and Singh,P. : Shikshan Abhyas ke Sopan . Bharat Bharti Prakashan ,

Jaunpur,l984.

' Singh,L.C. and SharmaR.D. : Microteaching - Teaching and Practice ' National

Psychological Corporation,Agar, 1 99 l.
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DRAMA AND ART IN EDUCATION

The need to integFte arts education in the formal schooling of our students is to retarn

our unique cultural identity in all its diversity and richness and encourage yotmg students

andcreativemindstodothearts.Anunderstandingoftheartswillgiveouryouththe
ability to appreciate the richness and variety of artistic traditions as well as make them

liberal, creative thinkers and good citizens of the Nation. Keeping in view some of these

ideas, the National Curriculum Framework-2005' introduced arts education as a

mainstreamcurriculararea,whichmustbetaughtineveryschoolasacompulsory
subject (up to Class X) and faciiities for the same may be provided in every school'

re"pi.'g'ttri.inview,itisallthemoreimportantthatartseducationisintegratedinthe
school curriculum to provide an aesthetically viable atmosphere in schools encouraging

creativity. For this, not only Art teachers but every teacher in the school system should

be sensitized to rmderstand and experience the use of Arts for holistic development ofthe

learner, as a teacher as well as an individual'

OBJECTIVES

. Understanding basics of different Art forms - impact of Art forms on the human mind

. Enhance artistic and aesthetic sensibility among leamers to enable them to respond to

the beauty in different Art forms, through genuine exploration' experience and free

expresslon

'Enhance skills for integrating different Art forms across school curriculum at secondary

.Enhanceawarenessoftherichculturalheritage,artistsandalliSans.

COURSE CONTENT

UNIT I: VISUAL ARTS AND CRAFTS (PRACTICAL)

. Experimentation with different materials of Visual Art' such as Pastel' poster' pen and

ink, rangoli materials, claY, etc.

'Exploration and experimentation with different methods of Visual Arts like Painting'

block printing, collage, clay modelling, paper cutting and folding' etc'

' Faper framing and displa.v' of Art vr'orks'

UNIT 2: PERFORMING ARTS: DANCE, MUSIC, THEATRE AND PUPPETRY

(PRACTICAL)

ae:
@
t@:

1'r.-ii' ). : ;-6''\r'--

Ft-sF 9eot'



' Listening/viewing and exploring Regional Art forms of music' dance' theatre and

puppetry.

. Viewing/listening to live and recorded performances of Classical and Regional Art

forms

. Participation and performance in any one of the Regional Arts forms keePing in mind

the ir'tegnied aPProach

. Planning a stage-setting for a performance/presentation by the student-teacher'

UNIT 3: APPRECIATION OFARTS

. lvtganing and concqlts of Arts and aesthetics and its significance at secondary level of

school education

. What is the difference b€twe€n Education in Arts and Arts in Education

. Identification of differcnt performing Art forms and artists ; dance' music and musical

instrument, theatre, puppetry' etc. (based on a set of slideq selected for the purpose)

. Knowledge of tndian Craft Traditions and its relevance in education (based on a set of

slides, selected for the Purpose)

. Knowledge of Indian Contemporary Arts and Artists; Visual Arts (based on a set of

slides, selected for the PurPose)

. Indian festivals and its artistic signifircance'

Project Work (Units I and 2)

Therne-based projects from any one of the curricular areas covering its social' economic'

cultural and scientilic aspects integrating various Arts and Craft forms; T*tlt:-l

analysis to find scope to integrate Art forms either in the text or activities or exerclses;

Documentation of the procesl of any one Art or Craft form with the pedagogical basis

such as weaving or printing of iextiles' making of musical instruments' folk

performances in the communityl "tt' - 
ho* the artist clesign their products' manage their

resources, including ru* *at"'iult, its marketing' problems they face' to make them

aware of these aspects of historical, social' economic' scientific and environmental

concerns. Student-teacher should prepare at least ten lesson plans in their respective

streams of subjects ( ScienceMaths / Social Sciences/Languages etc') while integrating

different art forms.

Workshop

Two workshoPs of half a daY each,

artists/artisans to leam basics of Arts

one week duration for working with

Crafts and understand its pedagogical
of

and

17



significance. The Arts forms learnt during the course should be relevant to lhe student-
leachers in tlreir profession. Activities, such as drawing, and painting, rangoli, clay
modelling, pottery, mixed collage, woodcraft, toy making, theatre, puppetry, dance,
music, etc- region specific should be given more importance for making arts learner-
centred. The focus of the workshops should be on how art forms can be used as tooV
method of teachingJeaming ofLanguages, Social Sciences, Mathematics and Sciences.

PRACTICAL PART

1. BODY MOVEMENT- Different theatre games, Exercises, Martial Arts, Folk

Dances.

MEDITATION- Focus, Concenbation.

SCRIPT WRITING- characterizatior, dialogue, time and space, beginning,

middle, end.

POETRY RECITATION- Rigved Mantras, Vaachik Abhinay.

SELECTION OF PLAY FOR CHILDREN.

CASTING.

BUILDING OF A CHARACTER.

PARTS OF SPEECH- Volume, pitch, Speed, clariry, Audibility, Diction,

i',luri.rii.;,. F::l -t,- T.,,-. r...,.ri,,r- i ruJ-.u\,i1.

DESIGN OF A PRODUCTION.

PRODUCTION- Poster Making, Audience, Execution of Different Aspects of
Production, Analysis of Increase in Understanding ofChildren through Drana.

4.

5.

6.

7.

8.

2.

3.

9.

10.

Suggested Approach for Teaching-learning Process

Every student-teacher must participate and practice different Art forms. They need to be
encouraged to visit places of arts/see performances/ exhibitions/art and craft fairs/local
c:-afl bazaars. eta. Ailists aiiii iiiiisaiis inay be iiivir'eci ior ciernonst;-ations and intcractiorrs
from the community. studenlteachers should be encouraged to maintain their diary on
afl interactions to enhance their knowledge and awareness in this area- student-teachers
can also be motivated to interpret art works/ commercials/evenls etc. to enhance their
aesthetics sensibilitv.

l-,'a



A Resource Centre for Arts and Crafts should be a part of all the RIEs' where matenals'

including books, CDs; audio and video cassettes, films, software' props' art works of

Regional and National level, books and joumals must be displayed for the purpose of

reference and continuous motivation'

Applications of Arts and Aesthetics in day-to-day life, in the institute and in the

community are some of the practical aspects, which needs to be taken care too' Srudent

ieachers must organise and panicipate in the ceiebrations oi festivals' functions' speciai

days, etc.

Modes of Assessment

The complete course is of 50 marks. It is recommended that evaluation of this course

should be done at both the levels; (i) Intemal as well as (ii) Extemal' Practical Activities

(Units I and 2 of 30 marks) in nature are more on the process than the product' hence

need continuous and comprehensive waluation (CCE)' Therefore, recornmended to be

evaluated by the intemals. The theory and project part ( Unit 3 and Project work of 20

marks) can be in viva-voce and in prescntation mode therefore recommended to be

evaluated by the externals. The engagement of student-teacher in the above set of

experiences should be evaluated on continuous and comprehensive manner' based on (a)

submission of work/project; (b) participation in the activities; (c) creative potential

displayed; (d) application of aesthetic sensibility in campus events and in other course

activities.

79
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Objectives :-
o To develop ability in pupil teachers to asses students.
. To enhance pupil teachers capacity of conducting psychological tools.
. To train pupil teacher understanding ofpsychological tools and their implications.
. Pupil teacher..vill leam further use ofsuch iools in research.

Selection of Psychological Tools :

There are two groups based on tests and experiments.
Pupil teacher must leam to conduct 5 tests from group- A and 5 experirnents fiom group
B.

I .Intelligence Test- Verbal

2.lntelligence Test- Non Verbal

3.Interest Test

4.Attitude Test

S.Learning by Whole and Part Method

6.Personality test -lntrovert and Extrovert

T.Value Test

8.Adjustment Test

9.Anxiety Test

l0.Achievement Test

C<curAe N er,,'e ! GtEF+jqtia9 Psychology a'.*- Prf.a.ah C-., yrf
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Objectives: Upon the completion of the course the student-teachers will able to:
. Develop skill in handling computer and using word documents.

. Develop skill in computatioo, anallsis and interpretation ofdata by using Excel Spread sheets.

. Understand tbe Edrrcalional implications of Power Point hesentation and its use in classroom

coDtext.

. Understand the applications of Information Technology in the field of teacher education programme

and taining.
Practicum :

1. ComputerFundamental
. Instructions on op€rating the Computer
. Connecting ofall peripherals to CPU for a system

. Switching m/oflresart

. Inscrting/removing a floppy fiom the floppy drive
o Rrmning a file fiom a floppy using flryy &ive
. Copyrng a file from hard disk to floppy disk
. hserting/removing a CD Fom thc CDROM thive
. Ruoning a filc fiom a CDROM using CDROM &ive

' Copyrng filcs fiom one drive to anothcr
. Creating a new folder
. Running a file from hard disk
. Connecting tbe printer and print out hard copies

2. Exercise in Ms-Word
. Creating a new document
o Formatting and editing of a document
o Inserting pictures, objects, fraoe-s and tables
. Practicing Mail-Merge facility
. Working wirh the drawing tools

3. Erercise in Ms-Ercel
. Creating a new worksheet
o Inserthg and dcleting rowJcolumns in worksheet
. Formatting and editing ofa document - soning
o Preparation of statement of marks and using of some statistical concepts -

Descriptive Statistics
o Pre?aration of School Time Table
o Preparation ofTables

4. Erercise in Ms-Power Point
. Preparation of MS-PowerPoint presentation using text, picture, sound, word art'

clipar! and the other available tools with animation

5. Exercise in Information and Communication Technology
."; o Browsing tbe Internet and down loading - search word using search engine

o Working wirh Mulrimedia

o Receivindsending of E mail and attachment

I

I

t-

I

I

I
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Ordinances, Regulations and the Curriculum
for theThree-year Integrated B.Ed.-M.Ed.

Degree Programme

(Semesler I, II, III, IV, V and VI)

(As per Credit Based Semester and Grading Svstem wirh effect from the academic .vear 2C l6- 17)



!}........,.:- ORDINANCES AND REGI;i,AI IONS I.OR I.HRXE YEAR INTEGRATEf)
B.ED-M. ED DI'],CRET] PROGRAMN{E 2OI6

?'rramble

I hr: Integrated B.Ed.-M.Ed- Programme is a three -1,ear fi.rll - tiir.re prof'essional programrne in
lCt cation, without any option of intemrcdiatt :xrt before compleiing the 3 ).ears study. It ainis at

ilreparing teacher educators and other professi,rnars in education, including curriculum
,Jer eiopers, educational polic-v analysls. educa-ionai planners and adminislrarors. school
orirtcipals. supervisors and researchers in thc 1,eid ofeducation. "fhe completion ofthe
programme shall lead to integrated B.Ed. - \4,Ed. degree v"'ith specialization in either elenrentary

it.rpto class VIII) or secondary and senior secondarl' education (VI to XII)

t:liribility

{}. ...:- Candidates seeking admission to the Integrated B.Ed.-M.Ed. prograrnme should have the
ilrliowing qualifications: A Post graduate degree in Sciences/Social Sciences/Humanities tior:r a

.i'ec Jgnized institution with a minimum 55% marks or equivalent grade.

i-elariarion of 50% marks for candidates frorn the reserved catesorv will be as per the .,tare

3oyemment and university rules.

8.......:- The Integrated B.Ed. - M. Ed. Degree shall be taken by Theory and Dissenation and
rdll be based on Credit Based Grading and Sernester System.

.l3.- '- A candidate desirous of appearilg lbr the lntegraled B.Ed.-M. Ed eraminadon shall
.tti.:clgo a regular course of study in an insliturion recognized by the National Council of leacher
i,clucation for the purpose.

f)uration: The duration ofthe Integrated B.Ed.- M. Ed course shall be ofthree years, cornprising
lf ti semesters. The course can be completeti irr a maximum period of four years from the date of
,rdrrrission to the programme.

r.dmission Procedure

[1...:- ,..Admission shall be made cn rret ji .rr: the basis of marlis obtaine,j in the qLraiit)ing
jxamination and in the entrance examination as per the stale government and universit). rules.

{.1 '1



lhc insrirution shall charge onll' such let s as prescribed by the affiliaring bodi Statt'

Governrnenl (AFRC) concernecl in accordance with provisions of National council for l'eacher

E.ducation NCTE),

I'or lhe complction of the 3 Year Integratcd B.Ed. - M. Ed. program the candidate nrust:

(a) Attend six semesters of the full timc -!'hree year B.Ed.-M.Ed progranrme spreatl over a

period of three .v-.ears from the date of admission in a recognized Universit.v Department
or a College o1'Education.

(o) l'he minirnum attendance of tbe candi<iates shall be 80% for all course r.r'ork and

practicum, and 90 %o for intemship/altachment.

,.c) Complete the practicum and intemal assessment assignments for each course in each
' ' ,.-..t.. as certified bv the Princioal of the Institution in which the candidate is srudf ing.

8-.-.n Curriculum, Programme lmplementation and Assessment

Curriculum:

-lh,r curriculum of the Integrated B.Ed.- M. Ed programme is designed to provide opportunities

i>r srudents to extend as well as deepen their knowledge and understanding of Edrrcation,

specialize in select areas and also develop research capacities, leading to specialization in either

tle nentary, secondary or higher education. l'he curriculum of 3 years Integrated B.Ed.-N{. Ed.

tr0gramme shall comprise of the following componenls:

1. A Common Core that includes 4 components: i) Perspective Courses;ii) Research, Tool

and Self Development Componenr including Dissertation, Taught Courses anC

Workshops; iii) School related fiei<i experiencesand iv) Teacher Education Cornponent

including taught courses and intemship/attachment with teacher education institutions;-

2. Specialization Component will have 2 levels where students choose to specialize in:

a) One of the school levels/areas (elementary or secondary including higher secondary)

and contenlcum-pedagogy in school subject areas, which will comprise the core within

the specialization and

b) Within school level chosen, the students select one domainitheme based area for

specialization such as:

a) Comparatii'eEducation

b) EducationalTechnologY
c) EnvironmentalEducation
d) Guidance and Counseling

^ ") Inclusive Education

tr't i:s

le\



1) N4anagcnrcnl of Education

g) Pedagogl. Andragogy :tnd Asscsstnttrt

h) W()nren's Lducatic'n

(4) TTIEORY (CORE AND SPECIALIZATION) COURSES

Cn:e gourtrt

Perspective Courses. Persepctive courses shall be in areas ol : Philosoph; ol-

Education; Sociology -Hislorical Political and Economical aspecls of Educatron'

Psychology oi Educarion. Education studies and Curriculum studies f'he courses

acro.s th" programme shall enable the prospective professionals 10 work lowards

inclusive classroom enviroffnents and education.

Research, Tools and Self Development Component shall comprise of workshops and

cowses in basic and advance level education resealch methods, research project

leading to a dissertation, academic /professional writing, communication skills'

observing children, language and teaching -leaming, theatre in education, educational

technology (including ICT) and the like. There shall be provisions for Self

Development of studenrs ( for example through workshops with focus on physical

and mental well being through modalities such as meditation, Yoga) and for critical

engagement with gender and education, inclusive education and on areas of similar

significance. Skills pertaining to ICT and educational technology shall be integrated

in various courses in the programme.

Teacher Education Courses linherl to internship/attuchmenl, pedagogic courses

which are also linked with the intemship/attachment in senior secondary schools'

teacher education institution(s) etc. These shall include courses in contenl - cum -
pedagogy of school subjects. Olher courses within school stage specialization shall

cover selected thematic areas pertinent to that stage

The Specializarion component shall offer a possibility to specialize in one of the

school stages ( elementary, secondary including senior/higher secondary)' Apan from

this the students will also choose three couses from a basket of elective courses

enabling specializations in selected themes or domains.

j '1{



!!rncctive Courses
L Childhood artJ Gro*ing u1r

2. Philosophy o1'Educatton

3. Sociology of Lducation
.1. History. Politics and Economics of Education

5. Psychology of Leaming 61i [sv1:]lrpurtct ' 
I

6. Education Studies

I. L uniculum St udics

8. Assessment for Leaming
9. Quality in Education

Research. Tools and Self Development Courses

l. Introduction to Research Methods

2. Advanced Research Methods

3. Communication and Expository Writing
-1. Self Development

5. Academic Writing
6. Dissertation

Teacher Education Courses

Teacher Education I
Teacher Education II
tJ,rderstanding Disciplines and School subjects

Pi:dagogy of school subjects

Snecialization Courses .,1-

Any one of the following in Semester F from Group A electives

Any Two of the following in Semester VI from Group B electives

Gloup A Electiveq- , sl._o* €f--,-r D ".F lls vr - t

a)Comparative Education
b)Educational Technology
c) Environmental Education
d) Guidance and Counseling

Specialization Coursesin oue of the sc!rool stages (Elementary or Secondary including

Higher Secondary (Select any hto from the following specialization branches)

Grouo B Electives .urvuP-"n;; J .l*- s\i-^ w'r so.-
e) lnclusive Education
f) Managemenl of Education
g) Pedagc,gy, Andragogy and Assessment

h) Women's Education



Silrntrster V'I 
Systeru alld Slructure ol Elemcnlar] F.tlL:r'r'Ttiln

2 Conlenl-cum-Pedagogy of Elementarr :l'- liotri Sub,iects

3. Issues and (loncems of Elementar; EJl:caiion

+ Ct.t*8.!esign and Developmen-c, i' fiiementary !!1911 on

OR

l. System and Structure of Secondary ancl Senior/Higher Secondary Education

2. Contenl-cum-Pedagog,v of Secondarl and Senior Secondarl' School SLibjccrs

J. Issues and Concems of Secondary and Senior/Higher Secondary Education

.l' Cuniculum Design and Der,elopmeni of Secondary and Seniorl,Higher Secondary

Education
(}) PRACTICUM

?racticum wili compnse ofbook review, community work. participation in co-cunicular

acttviries, content tesls, shadowing ofsubject teacher and observing and giving lessons as well as

school activities, co-teaching lessons with school teachers,critical analysis of educational films'

oreparing report on records maintained in the school, blue print and administration oftest

It vrill also include the completion of tasks/assignments/sessional work related to the course'

( I]) INTERNSHIP AND ATTACIIMENT

Thc internship for the three year integrated B.Ed.-M.Ed. programme rrill be for l9 rveeks'

A' School based lnternship ( l1 weeks):lnternship in organizations and insritulions wurking

in the fietd of 
"du"utriiT "l.r*ntu.y'seco 

dary levels, as well as in teacher educatiott

insrirutions will be organized during the programme according ro lheir specializatton

chosen under close mentorship by faculty'

iiitr:mshiplattachment will be for a perioO ot eleven weeks. After the intemship rhe students rviil

,e :xpected to submit a reflective report of their experiences-

Scbool Internship of 2 weeks in Semester II:
Critical analysis of ]esson observations

Shadowing of subject teacher in the school subject opted for (minimum 5

lessons) tJbe obsewed and recorded in the opted pedagogy 1

Observ'ation of lesson of peers (minimum 5 lessons) to be obsetr r'd and

recorded in any pedagoel'

Observing school activiiies over a periotl of cne u'eek

School Internship of 10 weeks in Semester III:

During lntemship :eachr:rg not less than 26 lessons in the opted sub-jecr

lI.

tv8



p'{lagog}'dislribulcd o\ ! I J iffererlt standarcls fron V to }l I I o1' recor: n iz e e1

"tona"r- 
u'J- ilighcli' i "tldarl \elrtxrls'i Colleges sclr:clcd br tirc

Principal as praclicing S':hool/ Ct'ilege'

ln addirion the czurdidate litll har t lo calrv out:

- 2 theme based lessons in the above school/ collcge'

- 4 co-reaching lessons rvitlt school leachers

- Maintain Reflecrive ioirrnal q'ith relerencc to intemshlp prograln

- Report on Records maintained in the school.

-PrepareaBlueprintandadminislrateatesrintheschoolpedagogy('pted

for.

B. Fierd basqd- internphio i4 Sepester-Y--L-8 -Ye-eF)' fi#i1,$lrt#';:lrT'l(intemship) is mandatory for the completron ol tn€

Programme

lnlcmship can be in the following types of suggested sites/fieldsiinstitutions'

i. Professionalpre-serviceteachereducationinstiturion

ii. An organization engaged in the development of innovative curriculum and pedagogic

practices-

iii.lntemational/nationai/stateinstitulioninvolvedincurriculumdesign;lextbook
developmenl, "0t""'1"t o"f i"v plu"ning' formation and implementation: educational

administration and management'

iv. In-service training institutions for teachers'

Thr:fieldbasedinternshipprogrammeinSemesterVwillbeoftotal8credits(4creditsinleacher
..:dr:cation institution ano + cliits in the area of specialization. This will comprise of 8 vveeks out

ofll-hich4weekswouldbeworkinginanin-serviceteachereducationcontextasperschool
iev,:l specialization and in a pre- service teacher preparation context as per school - level

;pecialization,and4weeks."o'tlnginafieldsituationlelatedtothethematicorfocusaleaof
specialization. These experiences s;ll be supplemented with opportunities for reflection' action

ies,rarch and writing'

]'hi:completedfieldrvorkistobecertifiedb-vihePrincipal/Headofthelnstitrrtion.

l'his rvill conlPrlse

o1 2 weeksin community involvenen'' in

the activities which could be conducted

presence in the community centre for 6

must be maintained.

an underprivileged section ol soclet\' SoJllc ol

u.. - tuorkrhopi. street plays' theatre' Ph1'sical

days a '"veek i, n."t"'y' A retlective iournal



!)) DISSER-TATION

. )tr .ra educational topic having 8 crctlits antl l{.)it :rar}<s.

PROGRAMNIE STRUCTURE OF 3 YEAR INTEGRATED B.Ed.-\'I.ED. PROGRA]\INIE

\'r-rrr 1: l6-18 Wccks i I Scntustcrs (100 Worklng Days)

) eru 2: 16- l8 Weeks * 2 Semesters (200 Working Days)

)'e lr 3: I 6- I 8 Weeks * 2 Semesters (200 Working Days)

l2 i\ e eks for Intemship,/Field Immersion

2()(r rvorking davs aro cxclusive oladmission and examination period

I oral Credits: I 60; Marks 2600

I Credit - 12 Hours

Courses Credits External
Marks

Internal
Marks

Total
Marks

a e.rrtstcr - I
(ihildhood and 04 60 40 100

Philosoohv of Education 04 60 40 100

iln Jerstanding Disciplines and

Sci,ool subjects
04 60 40 100

Petiagogy of school subject I
Sr'll Developmsrtt UI

l o:a l 13 180 r20 .100

PRA(].|ICU}| SEI1I I
Bo';k revie*

_'

l5

Ilo.llnuniw work 20

Participation in Co cunicular
Ac,ivities

lf

:'o.)tr'nt test I 25

l'r t :rl J /a

i er nester- II
Souiolosv of Education 04 60 40 100

l.sr;essment for 04 60 40 100

itv in Education 04 60 40 100

l'o.;rl t2 180 r2$ -t00
r l:.ri IICLr-\t SEI\,| II
,:rt :mshio 2 'rveeks

a. Shadou'ing of subject
teacher and observing
minimum l0 lessons in 6

20

I f 
".,



b. Observation ol'schurl
activities

c. Observalion of lessons
given b] peers
(minimum 5 lessons

F';rticipation in co curricular
,lcl \t1tes ln
('r'rlical analy sis of an
:ducarional film
l'r;::li
: i riicsler- ll I

I'etcher Education -I
I:rt;oduction to Research
\4ethodo

cotus€
'l'otel

Plr.\{l'rcu}t -sE}t Itr
l.essons (26x 10)- 10 weeks
l-hcme based
(lo teachins lessons with
school teachers (2x10
Fie)ort on records maintained
i:r the school
RJr:c print and administration
of rest

Re')ective journals on
int,:mship aclivities
L,neracy awareness progra.m ln
ihe communi
l'o i'r I

:.titrr'ster- l\'
Ps\ chology of Leaming and
[)e'e
F,d.rcation studies
htii anced Research
nr. ihodol
l'etcher Education-II
Academic

f i ii,{ ster -V
S'pi:cJ alisation courses EE/SE
S n':cialisation courses EE/SE
[]o,rrnunicalion and

ttl



l.!: l05ltorv 1\'nllr
[).::]rnation
[;rturnship Relarcd to
specirlization 8 rveeks for
intemshi
I o;al
! 1'nrster \rI
ilu riculum studies
!li, tory. Politics and
ficonomics of Education
Snccialization on courses - :
Sn:.-ialization on courses - 3
Intcmship in an

centre-2 weeks

l'o:li

{]RAND TOTAI

S[,MESTER Credits THEORT' PR{CTICUM GRAND
TOTAL

Intemal Extemal
I l6 120 180 75 375

II l9 120 r80 75 375

Iil 44 t20 i80 350 650

IV 20 160 240 400
\/ 36 80 120 200
\rI 25 i60 240 400

Dissertation 200
160 500 2600

iI T}:I{NAL ASSESSMENT (,10 IVTARKS)

Sr.No. Particulars Marks Marks
l. Subject specific Term Work lv{odule/assessment modes/ tasks/

assignments/sessional work - at least two- as decided b1' the

department/college in the beginning of the semester (like

Extension/field/experimental u'ork. Short Quiz: Objective test. lab
practicai, open book test etc and ''rrilten assigrunents, Case study,

Projects, Posters and exhibits etc for which the asscssment js 10 be

based on class presentations whercver applicabltJ to be selflessll
assessed bv the teache;/s concemed

20 Marks

One periodical class tesl held in the given semcster 10 Marks
Active participation in rouille class instructional deliveries (and in
practical rvork, tutorial, lielci work elc as the case ma,v be )

05 Marks

tr:-



(Jrading Syslem: Conversion rf percentage of marks to grade points:

'l hc marks obfained by a student in a course shall be indicated b1 a grade poinl and a letler gradc

.rs iollows :

% of marks obtained b1' the

Student
Grade points Letter grade

70- 100 7 o
60-69.99 5

55-59.99 B

50-54.99 4 C

4549.99 3 D

40-44.99 ) E

0-39.99 I F (Fail)

I hr: F grade once awarded to a student stays in the grade card of the student and is not deleled

:ven when he/she completes the course successfully later. The grade acquired later by the

3tudent shall be indicated in the grade sheet ofthe final year in which the candidate has appeared

ant fulfilled the credit criteria

Ihr: grade card issued at the end ofthe semester to each student shall contain the following:

a) The credits eamed ibr each course registered that year

- b) The performance.in each couise indiea€db*lheJetter grade

c) The Grade Point Average (GPA), of all the courses registered for the semester

d) The Cumulative Crade Point Average (CGPA)

e) Overall Weighted Percentage of Marks (OWPM), and cumulative grade point average

after completing the programme will appear only on the $ade card for the final year).

A candidate who oasses in the intemal exanination bur fails in the semester end
Jte -rry examination shall reappear for the sairi paper/papers only. However his/hcr marks of the
itrtemal examinations shall be canied over and he/she shall be entitled for grade obtained by
irinr./her on passing.

ll._A candidate ufio passes in the semester end eramination but fails in the internal
.rsstssment of the course shall reappear tbr the intemal examination of that course. However

0r Nlarl(:lOlelall contirrr:l ;.rs ;r

articulation and exhibit
academic aclivilies

rcslxrr rsilrie ]catttet, trlatlnerisnr antl

o1'lcaclcrship.lualitios in orr:anizins l-elaled



..1S hi:r ntarkS ol lhe scmester end e\amil]ltl i()r I slrall [,e ci;li,:'d (]\'ef and hc sllc silall bu ':rltitietl
i,rr grade obtainrd b,v him,4rer on passing.

ALLOWED I'0 KEEP TERMS (ATKT):

,4 rarrdidate shall be allowed to keep lerms for subscqucrrt semesters irreslrctive of nurnber ol'

iree.ds of failure in the semesler. Srudenr shail be pemlned to compiele lhe programnle

requirements ofthe rhree year integratedprograntmet ilhin a lnaximuln period offour years li('nr

the date of admission to the prograrrune.

t}IIiSERTATI0N

R--_ Title ofthe dissertation should be submitted to the University for approval at the end

,Jf iirst semesler of the course.

R. 

- 

The dissertation shall be on an educational topic approved by the scrutiny commlttee

consisring of members of the Board of Studies in Education as well as four additional members

iucluding two recognized post graduate teachers having guided at least five dissertations at the

N4.Ed. level and two recognized Ph.D. guides of university -dJ-*ld' having successfully

quided at least rwo Ph.D. rheses/ M.Phil.Dissertations. If a lopic suggested by any studenr is not

approved he/ she will be at liberty to suggest another provided that in all such cases the lopic is

got approved by the committee. Each student shall work under guidance ot a recognized post

qraduate teacher for his/ her dissertation.

R . Dissenarion submission should be on or before l5rh March 1o the Departmenl

.iln:rtitution. If 15tn March is a holiday then the dissertation

working day. Last Date for sending the dissertations to the

could be submitted on the next

examination secrion u'ill be 22no

\4arch.

p.__ The dissertation shall be of 08 credits and shall carry 200 marks. The d-issertation

'r,rhen submitted shall be accompanied by a certificate signed by the guiding teacher referred to in

F..__ stating that the same is the candidate's own work and is worthy of examination. Each

dissertation shall be examined by an extemal referee appointed specifically for the purpose. by

ihe Board of Examinations on the recommendations ofthe Board ofStudies in Educarion-

ll.--- viva-voce examination on rhe dissertarion will be held jointly by the external and

':lll(,rnal examiners and the marks for the dissertalion will be awarded jointly by the external ard

irtternal examiners on the basis ofthe dissertation and viva-r'oce performance

R Each student shall work ttnder the guidance of a recognized posl-graduate teacher

e-tPed rnte o{
clorsel .

&eh;:rop*iq*tisa m ursF J,rorq o olcclorol de4r "e ot
be,oclQux cd le.orFts q€3r6'rn poal-6r*d.rrale



'"r"

tl, Trvo coprcs oirhe rli:;serrc.t il j, :. li1lr t,; .rrrhn.t i t'.r r.j D. lht- st:lllt'r, .' h( iic ri !'l ir"-

r':: iluii rr rvhi-r.: lte/she is regisler!:ii.

tl. -- 

---STANDARD 
FOR PASSIlii, l Hf, EXAIIINATIoN

E^ I :r pa.ss rhe exam;l,ation the candidate musi oi:,ain:

r]8()%attcndance{brtheorycouNesa]li]practicumandi,tJ9.,ifbrfie]rlattacitttrclrl

ct F r rhe lheor) courses lcore al,]d ) lei i.e) ra ail the:'emesttrs- minlnlum 4uJ" ')i'nl:r'r''
ln eacn course.

.l ln disserla-aion minimum 40To rnarks

c,} wlth iespect:o the rotal malks obralll.il hy the canclitiate in core and. Jcclirt cr.lLtl;c: .;j

rhe examinarion (out of toral 250C,r. ano in Dissertaricn (our of total 200t class urll be

accordingly awarded to the candidaies.

A. LT IGIBILITY NORMS TO APPf,AR FOR THF: ADDITIONAI CLASS TI]ST OR

-ASSIGNMENT OR PROJECT FOR LEARN'ERS WHO REMAINED ABSENT

A l. -fhe 
candi.late must apply to the Head oithe Institulion giving the reason (s) for sbr.rrce

within 8 days of the conduct of the examination along with the necessary docunetlls ani

Iestimonials.

- ). Il the candiCate is absenr for participation in practical acti'r ities(PracticD rtri

authenricateC by the head of ihe insriiution, the hearJ ol tlie instiluiion shali gent:laili
a' grant permission to the candidate to ccl:rplete the activilies'

I lle Head of rhe Institution, on scrutinv of the documents and testirroniais. tnav g:a'l- ii:i
permission tc the candida:e to appear for rhe additiorrai examination or the activiT,c's

4. A leamers who is a6sent tbr the class rests / assignment:;, as the case may' be, lhe learner'

,^ will be alloweC to appear for the same in the next scmtstei'

,^. f=- The fotlowingAre the syllabi fbr llie various papers Oilder Process)

t!


